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Minister of Education, Employment and the Family













to	 the	 goals	 of	 the	European	Higher	Education	Area	 (EHEA)	which	 are:	 (i)	 to	 facilitate	mobility	 of	








































































basis	 for	 reform	 and	 innovation	 and	 help	 stakeholders	 steer	 the	 education	 sector	 towards	 higher	
levels	of	excellence.
10
Dr James Calleja 
Coordinator, National Team of Bologna Experts (Malta)
The	aim	of	this	working	document	is	to	assess	the	impact	of	the	Bologna	Process	on	Higher	Education	
institutions	in	Malta	by	providing	an	overview	of	the	targets	and	initiatives	within	the	Higher	Education	
sector.	A	 number	 of	 indicators	 have	 been	 taken	 as	 points	 of	 reference	 of	 this	 research	 namely:	 the	
European	Credit	Transfer	System,	the	Diploma	Supplement,	Quality	Assurance,	mobility	of	students	and	
staff,	research	and	innovation	and	industry’s	opinion	on	the	quality	of	our	graduates.










Follow	Up	Group	 (BFUG)	 and	Bologna	Ministerial	Meeting	with	 keen	 interest.	Timely	 and	 adequate	
actions	have	been	taken	to	ensure	that	innovation	and	change	match	tradition	and	acquire	standards	






































































abecome	more	attractive	as	a	destination	 for	Higher	Education;	 it	 provides	 the	 foundation	 for	making	
Malta	a	centre	of	excellence	in	Higher	Education.
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made throughout these past years.
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Mary	Jane	Mifsud	and	Mr.	Karl	Mintoff,	of	the	European	Union	Programmes	Agency,	for	providing	the	
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Policies	on	a	European	and	National	level	have	many	times	been	based	on	the	Lisbon	Strategy,		which	





emergence	of	a	worldwide	information	society1. The strategy aimed at setting the European Union as “a 
new strategic goal for	the	next	decade: to become the most competitive and dynamic knowledge-based 
economy in the world, capable of sustainable economic growth with more and better jobs and greater 
social cohesion.”




the	modernisation	of	social	welfare	and	education	systems.		The Education Council and the Commission 
endorsed	a	10-year	work	programme	-	known	as	the	Education	and	Training	2010	programme	-	to	be	




productivity and social cohesion. Europe 2020 sets out a vision of Europe’s social market economy for 








can	 also	 have	 an	 impact	 on	 the	Bologna	Process,	 as	 a	 higher	 number	 of	 graduates	will	 require	 an	
increase	in	mobility	periods	as	well	as	easier	recognition	of	tertiary	qualifications	for	both	employment	








































































It	 is	not	 the	aim	of	 the	Bologna	Process	to	have	one	University	structure	but	rather,	diverse	areas	of	








Bologna Process is relevant. 
This	paper	looks	at	the	impact	and	significance	of	the	Bologna	Process	in	Malta.	It	analysis	the	direct	






This	 research	paper	analyses	 the	 reforms	 that	need	 to	be	 in	place	on	a	 local	 level	 in	order	 to	attain	
the	 government’s	Vision	 2015	 to	 develop	Malta	 into	 an	 international	 centre	 of	 excellence.	Particular	
attention	is	given	to	the	seven	sectors	identified	within	this	vision	by	the	government	of	Malta.	These	
are: Information and Communication Technology; Financial Services; Tourism; Education; Health; High 
Value-Added Manufacturing and Services; and Gozo as an ecological island.
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Chapter 1:
The Bologna Process and the 2010 targets
1. 0  Introduction




1.1 From Bologna to the Budapest-Vienna Declaration in 2010
The	Bologna	Process	started	in	1998	when	the	Ministers	responsible	for	Higher	Education	in	the	European	
countries	 of	 France,	 Italy,	 the	 United	 Kingdom	 and	 Germany	 recognised	 the	 need	 of	 restructuring	




Area for Higher Education; 
a	 common	 degree	 level	 system	 for	 undergraduates	 (bachelor	 degrees)	 and	 graduates	•	
(master	and	doctoral	degrees);	and	
enhancing	 student	 and	 teacher	 mobility,	 removing	 obstacles	 for	 mobility	 and	 improving	•	
recognition	of	degrees	and	academic	qualifications.
The	initiatives	were	viewed	positively	by	a	number	of	other	countries.	In	1999,	this	lead	29	European	









Promoting European co-operation in quality assurance; and•	
Promoting European Dimension in Higher Education.•	
The	Ministers	 agreed	 to	meet	 again	 after	 two	 years	 to	 analyse	 developments	 and	ways	 forward.	 It	
was	also	agreed	 that	most	of	 the	work	done	was	 to	be	on	a	voluntary	basis,	 taking	on	a	bottom-up	
approach.
Ministers	met	again	in	Prague	in	2001	to	follow	up	the	process,	as	well	as	to	set	directions	and	priorities	
for	 the	 following	 two	 years.	 In	 the	 Prague Communiqué Ministers	 reaffirmed	 their	 commitment	 to	
the	 objectives	 of	 the	 Bologna	Declaration,	 and	 appreciated	 the	 active	 involvement	 of	 the	 European	
University	Association	 (EUA)	 and	 the	 then	 National	 Unions	 of	 Students	 in	 Europe	 (ESIB),	 now	 the	
European	Students’	Union	(ESU).	Ministers	also	took	note	of	the	constructive	assistance	of	the	European	
2 Ministers in charge of France, Germany, Italy and United Kingdom, 1998,  Sorbonne Joint Declaration on the 
Harmonisation of the Architecture of European Higher Education System. 























































































aCommission in the process. The Prague Communiqué4 highlighted the importance of key elements such 
as: Lifelong Education; the active involvement of students; and the need to enhance the attractiveness 
and	competitiveness	of	the	area	to	other	parts	of	the	World	beyond	Europe.





















EHEA	and	the	broader	 framework	of	qualifications	 for	 lifelong	 learning	encompassing	both	general	and	
vocational	education.	 	Education	Ministers	stressed	 that	 in	order	 to	achieve	better	 results,	 the	synergy	
between	the	higher	education	sector	and	other	research	sectors	throughout	countries	needed	to	improve.	To	
achieve	these	objectives,	doctoral	level	qualifications	needed	to	be	fully	aligned	with	the	EHEA	overarching	




Higher	 Education	 equally	 accessible	 to	 all.	 Ministers	 also	 insisted	 on	 the	 importance	 of	 providing	
adequate	 conditions	 for	 students	 to	 complete	 their	 studies	 without	 facing	 obstacles	 related	 to	 their	
social	and	economic	background.	 	They	also	 recognised	 that	mobility	of	 students	and	staff	amongst	
all	participating	countries	 remained	one	of	 the	key	objectives	of	 the	Bologna	Process	and	 that	many	
challenges	still	needed	to	be	overcome.	Ministers	committed	themselves	to	intensify	their	efforts	to	lift	
obstacles	to	learning	mobility.
4 Communiqué of the meeting of the European Ministers in charge of Higher Education, Towards the European 
Higher Education Area, Prague, 19th May 2001.
5   Communiqué of the conference of the European Ministers in charge of Higher Education, Realising the European 
Higher Education Area, Berlin 19th September 2003.
6 Communiqué of the conference of the European Ministers in charge of Higher Education, The European Higher 
Education Area - Achieving the goals, Bergen 19-20th May 2005;
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The targets set included progress in:




the	 creation	 of	 opportunities	 for	 flexible	 learning	 paths	 in	 Higher	 Education,	 including	•	
procedures for the recognition of higher learning.






and	 comparability	 of	 European	 Higher	 Education	 systems,	 whilst	 at	 the	 same	 time	 respecting	 their	
diversity. 
It	was	recognised	 that	some	progress	had	been	made	regarding	mobility	since	1999,	however	many	
challenges	 remained.	Some	of	 these	 obstacles	 identified,	were;	 immigration,	 recognition,	 insufficient	
financial	incentives	and	inflexible	pension	arrangements.	Ministers	for	Higher	Education	agreed	to	work	
within	their	respective	Governments	to	promote	progress.	They	also	agreed	to	encourage	a	significant	
increase	 in	 the	number	of	 joint	programmes	and	 the	creation	of	 flexible	 curricula.	They	 insisted	 that	
National	 Qualifications	 Frameworks	 should	 be	 compatible	 with	 the	 overarching	 Framework	 for	
Qualifications	of	the	EHEA	as	well	as	with	the	proposal	of	the	European	Commission	on	a	European	
Qualifications	Framework	for	Lifelong	Learning.	
It	was	 recognised	 that	 the	Standards	and	Guidelines	 for	Quality	Assurance	 (ESG)	adopted	 in	Bergen,	
served	as	a	powerful	driving	force	leading	to	changes	in	quality	assurance	mechanisms	in	most	countries.	
External	quality	assurance,	in	particular,	started	being	developed	much	better	than	before.	The	extent	of	
student involvement at all levels of education also increased.  Ministers of Education adopted the strategy 










and measures to evaluate their effectiveness;
the	improvement	and	the	availability	of	data	on	both	mobility	and	the	social	dimension	across	•	
all the countries participating in the Bologna Process;
asking	the	BFUG	to	consider	ways	how	to	improve	employability	in	relation	to	each	of	the	•	
three	cycles	as	well	as	in	the	context	of	lifelong	learning;
7 Communiqué of the conference of the European Ministers in charge of Higher Education, Towards the European 

























































































the	 information	 available	 on	 the	 EHEA,	 by	 developing	 the	 Bologna	 Secretariat	 website	 and	
building	on	EUA’s	Bologna	Handbook;	and	second,	to	improve	recognition;	
requesting	the	BFUG	to	continue	the	stock-taking	process,	based	on	national	reports,	in	time	•	
for the 2009 Ministerial conference.
On	 4	March	 2008,	 the	European Quality Assurance Register for Higher Education (EQAR)8	 was	
officially	 launched	 in	Brussels.	 EQAR	aimed	 at	 improving	 the	 quality	 of	 European	Higher	Education	
and	promoting	greater	student	mobility.	The	new	register	has	been	seen	as	a	milestone	for	European	
cooperation	in	quality	assurance	in	the	context	of	the	Bologna	Process	reforms.	Under	the	mandate	of	
Education	Ministers	 from	the	46	participating	countries	 in	 the	Bologna	Process,	 the	new	register	has	




trustworthy	quality	 assurance	agencies	 that	 are	working	 in	Europe.	 It	 also	aims	 to	help	 improve	 the	
quality	 of	 European	Higher	Education	 and	 to	 promote	 greater	 student	mobility	 by	 increasing	mutual	


















8 EQAR, Press Release, Europe launches Quality Assurance Register for Higher Education, (http://www.eua.be/
fileadmin/user_upload/files/Press/EQARlaunchpr-FINAL.pdf )
9 Commission of European Communities, 2009, Report from the Commission to the Council, the European Par-
liament, the European Economic and Social Committee and the Committee of Regions: Report on progress in 
quality assurance in higher education, Brussels, 21.9.2009 COM(2009) 487 final.
10 http://www.eqar.eu/ 
11 http://www.eqar.eu/register/
12 Ministers of Higher Education, 2010, The Bologna Process 2020 -The European Higher Education Area in the 
new decade: Communiqué of the Conference of European Ministers Responsible for Higher Education, Leuven 
and Louvain-la-Neuve, 28-29 April 2009.
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the	 need	 to	 ensure	 equitable	 access	 to	 all,	 enhancing	 the	 potential	 of	 underrepresented	•	
groups and providing good conditions for completion of studies; 
widening	 participation	 through	 lifelong	 learning,	 particularly	 through	 the	 development	 of	•	
National	Qualifications	Frameworks;	
improving	the	provision,	accessibility	and	quality	of	agencies	and	employment	related	students	•	
and alumni guidance services; 
further focus on student-centred learning through a learning outcomes approach;•	












•		 monitor	 the	 development	 of	 the	 transparency	mechanisms	 and	 report	 back	 at	 the	 2012	
ministerial conference;
•		 set	 up	 a	 network,	 making	 optimal	 use	 of	 existing	 structures,	 for	 better	 information	 and	
promotion of the Bologna Process outside the EHEA;
•		 follow-up	on	the	recommendations	analysing	the	national	action	plans	on	recognition.
The	Ministers	met	again	on	the	11-12	March	2010	to	launch	the	European	Higher	Education	Area	(EHEA)13. 
They	 acknowledged	 the	 fact	 that	Higher	Education	 Institutions,	 staff	 and	 students	were	 increasingly	
identifying	with	the	goals	of	the	Bologna	Process	and	that	action	lines	such	as	degree	and	curriculum	







visits and other information sharing activities.
























































































a1.2 Stock-taking Developments of the Bologna Process across Signatory Countries
Developments	in	the	Bologna	Process	across	the	signatory	countries	were	recorded	in	the	2007 Stock-
taking Report14	 and	 more	 recent	 developments	 were	 outlined	 in	 the	 2009 Stock-Taking Report15. A 
summary	from	the	2007	report	identified	three	main	findings:
1.	 There	has	been	good	progress	in	the	Bologna	Process	since	Bergen.
2.	 The	outlook	for	achieving	the	goals	of	 the	Bologna	Process	by	2010	was	good,	but	 there	
were	still	some	challenges	to	be	faced.
3.	 Stock-taking	 worked	 well	 as	 an	 integral	 part	 of	 the	 Bologna	 Process	 strategy.
The	2007	stock-taking	exercise	showed	that	there	had	been	good	progress	in	the	Bologna	Process	since	
Bergen.  The Bologna Process had driven the process of Higher Education reform at national level. The 
sharing	of	expertise	contributed	to	building	capacity	at	both	institutional	and	national	levels,	resulting	in	
measurable	progress	across	all	participating	countries.
In	 2007,	 the	 three-cycle	 degree	 system	 was	 at	 an	 advanced	 stage	 of	 implementation	 across	 the	
participating	countries.	Access	 from	one	cycle	 to	 the	next	had	 improved,	and	 there	was	also	a	 trend	
towards	 providing	 structured	 doctoral	 programmes.	 Work	 had	 started	 on	 implementing	 national	
frameworks	for	qualifications	which	were	compatible	with	the	overarching	framework	for	qualifications	in	
the	European	Higher	Education	Area	(EHEA).
Implementation of the Standards and Guidelines for Quality Assurance in the European Higher Education 




Countries had developed national action plans to improve the quality of their recognition processes. 













14 Bologna Follow-up Group Stocktaking Working Group 2005-2007,  Bologna Process Stocktaking Report 2007, 
Report from a working group appointed by the Bologna Follow-up Group to the Ministerial Conference in Lon-
don, May 2007.
15 Rauhvargers A., Deane C. & Pauwels W., (2009), Bologna Process Stocktaking Report 2009, Report from work-












In the data collection process for the 2009 Stock-Taking Report16,	 criteria	 for	 the	 indicators	 were	





in	 the	Bologna	 three-cycle	 system	 is	 still	 low.	Moreover	 in	 some	 countries	 certain	 regulated	
professions	and	some	specific	disciplines	are	not	yet	included	in	the	two–cycle	system.	
There	are	no	obstacles	to	access	to	the	next	cycle	even	if	in	a	number	of	countries	students	•	






There	 is	 no	 single	model	 for	 the	 status	 of	 doctoral	 candidates:	 they	may	 be	 considered	•	
students,	early	stage	researchers	or	both;
Employability	 of	 graduates,	 especially	 those	 with	 bachelor	 degrees,	 varies	 significantly	•	
across	countries,	and	their	acceptability	in	the	labour	market	depends	as	much	on	the	established	
custom and practice of different countries as on the effective implementation of the Bologna 
reforms.






Few	 countries	 have	 made	 an	 explicit	 link	 between	 flexible	 learning	 and	 their	 National	•	
Qualifications	Frameworks;




16 Rauhvargers A., Deane C. & Pauwels W., (2009), Bologna Process Stocktaking Report 2009, Report from 

























































































All	 countries	 have	 introduced	 external	 Quality	 Assurance	 (QA)	 systems	 including	 self-•	
assessment	and	external	review;	nearly	all	publish	assessment	results	and	carry	out	follow-up	







There	 is	 greater	 international	 involvement	 in	 external	 review	 teams.	•	








is still not fully implemented.
Joint degrees





Only	 a	 minority	 of	 countries	 have	 set	 up	 monitoring	 systems	 to	 measure	 how	 student	•	
population	reflects	population	diversity;





The	 Bologna	 Process	 has	 enhanced	 cooperation	 between	 countries,	 organisations	 and	•	
Higher	Education	Institutions	inside	and	outside	Europe.	However,	very	few	seem	to	focus	on	






to introduce and regulate elements of the Bologna Process. Many have also allocated additional funds 
for	the	implementation	of	new	Bologna policies. All Bologna	countries,	with	the	exception	of	two,	have	
17 Centre for Higher Education Policy Studies, International Centre for Higher Education Research Krassel, ECO-
TEC, 2010,  The Bologna Process Independent Assessment, The first decade of working on the European Higher 





While	some	countries	have	shown	considerable	progress	 in	 implementation,	others	still	have	 to	start	
working	 on	 some	 aspects	 in	 particular.	 This	 has	 been	 leading	 to	 varying	 levels	 of	 implementation	
and	 commitment	 across	 countries.	 Different	 countries	 are	 facing	 different	 challenges,	 ranging	 from	
inefficiencies	 to	 different	management	 to	 governance	 arrangements.	 	 In	 addition,	 different	 countries	
interpreted elements of the Bologna reform agenda differently.
 
All	countries	have	adopted	two-/three-cycle	degree	systems,	with	a	range	of	180–240	credits	(in	ECTS)	
for	 the	 first	 cycle	 and	 60–120	 credits	 for	 the	 second	 cycle.	 This	 goal	 has	 thus	 been	 achieved.	The	
combination	 ‘180+120’	 credits	 (or	 in	 years	 of	 full-time	 study:	 ‘3+2’)	 emerged	 as	 the	most	 prominent	
model	 in	Europe.	However,	 there	 is	flexibility	 to	accommodate	variations	of	 the	model.	Nonetheless,	
the	percentage	of	learners	studying	in	two-cycle	programmes	was	below	50%	in	six	systems.	Doctoral	
degrees	have	become	more	 structured	 recently.	A	nominal	 length	of	 3-4	 years	 is	 the	most	 common	










While	 in	 all	 Bologna	 countries,	 many	 learners	 have	 the	 option	 to	 continue	 second	 or	 third	 cycle	 studies	
in	different	 institutions	within	 the	same	country	or	 in	other	Bologna	countries,	areas	such	as	recognition	and	







The	 European	 Standards	 and	 Guidelines	 (ESG)	 for	 quality	 assurance	 have	 been	 adopted	 and	 the	
European	Quality	Assurance	Register	(EQAR)	has	been	established	and	is	now	operative.	The	perceived	
diversity	between	countries	in	the	quality	of	education	being	delivered	needs	to	be	reduced	to	achieve	
a	coherent	higher	education	system	 in	 the	EHEA.	An	overarching	 framework	 for	qualifications	of	 the	
European	Higher	 Education	Area	 (QF/EHEA)	 has	 been	 adopted	 (2005)	 and	 eight	Higher	 Education	
systems	have	self-certified	National	Qualifications	Frameworks	whilst	the	other	countries	plan	to	reach	
this	target		by	2012.	
























































































alikely	 to	 enter	 Higher	 Education	 through	 non-traditional	 educational	 routes.	 In	 almost	 all	 countries,	
female	learners	are	underrepresented	particularly	in	fields	such	as	science	and	technology	as	well	as	in	
the second and third cycles of study.
Policies	suitable	to	widen	participation	and	successful	completion	of	studies	such	as	recognition	of	prior	
learning	(RPL),	flexible	study	modes,	counselling	for	learners	and	financial	aid	are	available	at	different	
stages and in a variety of countries.











an agreed set of standards and guidelines for the EHEA.
All	 Higher	 Education	 institutions	 in	 participating	 countries	 will	 recognise	•	
degrees	 and	 periods	 of	 studies	 according	 to	 the	 Lisbon	 Recognition	 Convention.18
In	the	London	Communiqué,	the	Ministers	of	Higher	Education	asked	the	BFUG	to	reflect	and	report	
back	on	how	the	EHEA	might	develop	after	2010.		A	report19	produced	in	July	2008	by	the	BFUG	provides	
an	 insight	of	 the	challenges	and	direction	of	 the	Bologna	Process.	 	This	report	highlights	how	not	all	
participating	countries	will	have	reached	all	the	objectives	of	the	Bologna	Process	by	2010.	This	issue	
made it necessary for the Bologna Process to continue after 2010 in order to complete its implementation. 
Distinction	was	made	between	action	lines	and	policy	areas	which	needed	to	be	tackled.
The	action	lines	identified	in	the	report20 include:
The degree structure and qualifications frameworks: •	  While much of the structural reform 
is	 in	place	 in	many	of	 the	signatory	countries,	 the	key	challenge	 is	 to	move	from	structure	 to	
practice.  This requires further investment in resources to improve understanding of learning 
outcomes	and	development	of	curricula	based	on	outcomes.	This	also	implies	that	teaching	will	
change and this has organisational implications;
Quality Assurance:•	 	 The	 European	 Quality	 Assurance	 Register	 (EQAR)	 is	 operational	
and national quality assurance agencies have started to implement the European Standards 




it	 is	highlighted	 that	 the	key	point	 is	 for	more	 transparency	on	how	 the	Lisbon	Convention	 is	
implemented,	the	processes	involved	and	the	criteria	for	decisions.	The	BFUG	state	that	there	
is	no	need	for	new	measures	or	rules,	but	for	a	better	understanding	and	implementation	of	the	
action lines at institutional level.
18 Per Nyborg, Head, Bologna Secretariat, A Vision for 2010 and Beyond, ESIB seminar: Bologna, Bergen and 
beyond, Bergen 11-13 May 2005.
19 BFUG (FR),14_9, 2008, draft Bologna beyond 2010 report.
20 BFUG (FR),14_9, 2008, draft Bologna beyond 2010 report.
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The	 policies	 to	 take	 into	 consideration	 refer	 to	 the	 social	 dimension,	 employability	 and	 the	 global	
dimension	of	the	Bologna	Process.	These	aspects	refer	to	several	dimensions	which	need	to	be	tackled	
to	enhance	the	implementation	process,	mainly:
The Social Dimension - •	 The	social	dimension	refers	to	the	provision	of	equitable	access	














Lifelong Learning•	 	 -	 Lifelong	 learning	 is	 concerned	 with	 moving	 up	 the	 qualifications	
framework	and	improving	knowledge,	skills	and	competences.	It	also	has	a	social	function	as	
it	empowers	people,	promotes	social	cohesion,	as	well	as	contributes	to	reducing	policy.	One	
of	 the	 fundamental	 issues	 faced	 is	how	 to	make	Higher	Education	better	 tailored	 for	 lifelong	
learning	with	multiple	sources	of	financing.




provision of information targeted at non-EHEA countries.
Mobility•	 	-	Mobility	remains	one	of	the	crucial	aspects	of	the	EHEA.	This	implies	that	there	
needs	 to	 be	 further	 efforts	 to	make	 teaching	 and	 studying	 abroad	more	meaningful.	 This	 is	
particularly	 relevant	 as	 shorter	 degree	 courses	 are	 viewed	 as	 making	 mobility	 and	 periods	
abroad	more	difficult.
All	 these	 aspects	 lead	 to	 the	 importance	 of	 curriculum	 development	 based	 on	 learning	 outcomes,	
lifelong	learning	provision,	and	study	programmes	which	enable	mobility.	This	calls	for	the	development	
of	subject	specific	descriptors	for	knowledge,	skills	and	competences.		The	BFUG	report21 goes on to 
consider	the	long-term	challenges,	and	identified	five	main	challenges	which	would	need	to	be	faced	in	
the	future	whilst	keeping	in	mind	the	2020	scenario.	These	challenges	include:
Global competitiveness - •	 global	 competitiveness	means	 borderless	 Higher	 Education.	
Higher	Education	will	have	to	face	competition	on	both	a	national	and	international	 level	with	
the	emergence	of	 virtual	 learning.	There	will	 also	be	a	greater	 combination	of	 learners	 from	
different	 cultures	 and	 across	 borders.	Academic	 capitalism	might	make	Universities	 behave






























































































Demographic changes –•	 	 within	 Higher	 Education,	 access	 needs	 to	 be	 widened	 and	
different	groups	of	 learners	need	to	be	catered	for	 in	order	 to	comply	with	 the	needs	that	an	
increasingly	ageing	society	brings	with	 it.	This	 implies	 learning	 to	 implement	student-centred	
learning	and	flexible	pathways	in	relation	to	the	qualifications	frameworks	and	to	the	recognition	
of	prior	 learning.	Mobility	also	needs	 to	be	 revised	within	Higher	Education	since	 it	needs	 to	
foster the dimension of an ageing population;
Roles and responsibilities –•	 	the	traditional	role	of	Higher	Education	has	historically	been	
related	to	a	national	level	and	a	large	number	of	students	opt	to	work	as	civil	servants.	However,	
the	 greater	 internationalisation	 of	 Higher	 Education	 has	 been	 leading	 to	 a	 different	 role	 for	
Universities.	The	state	 is	becoming	more	of	a	 regulator	 leading	 to	a	 redefinition	of	 roles	and	
responsibilities	 with	 respect	 to:	 quality	 development	 and	 assurance,	 funding	 framework,	
governance,	institutional	autonomy	and	accountability,	diversity	of	missions	and	institutions,	and	
the social dimension;
Institutional diversity - •	 internationalisation	will	surely	lead	to	competition	and	establishment	
of	different	 ratings	 for	Universities.	 In	 this	context	 it	 is	 important	 that	 	diversification	 is	made	
transparent	 through	better	 tools	ensuring	 that	periods	of	study	are	 readable,	understandable	
and lead to multiple reputation mechanisms;
Funding:•	  funding of Higher Education institutions in many countries occurs through the 
allocation	of	grants	to	Higher	Education	providers.		These	have	already	been	extended	through	
tuition	fees.	Funding	Universities	shall	remain	a	debate	and	there	shall	be	an	evermore	growing	
need	 for	 discussion	 in	 relation	 to	 gathering	 different	 forms	 of	 funding,	 whilst	 reducing	 state	
funding	and	maintaining	Higher	Education	as	a	public	benefit.
The	BFUG	report	concludes	 that	a	master	plan	 for	 the	 future	of	 the	Bologna	Process	would	 require,	
in	 the	short-term,	 to	 implement	 the	new	degree	structure	and	 to	endorse	 it	by	establishing	 regulated	
professions,	 developing	 and	 implementing	 qualifications	 frameworks	 based	 on	 learning	 outcomes,	
involving	stakeholders	in	the	reforms	process	and	ensuring	quality.	Mobility	remains	of	great	importance	
with	curricula	designed	to	better	suit	mobility	as	well	as	legal	frameworks	which	promote	staff	mobility.	


















































































































Higher Education in Malta and the Bologna Process – 
an update
2. 0 Introduction
The	 Bologna	 Process	 has	 influenced	 the	 evolution	 of	 Higher	 Education	 in	Malta.	 The	main	 important	
developments	had	an	impact	primarily	on	the	University	of	Malta,	as	the	major	Higher	Education	provider	
in	 the	 country.	Since	 the	 beginning	 of	 the	Bologna	Process	 in	 1999,	Malta	 has	 experienced	 structural	





This	chapter	aims	to	chart	 the	developments	 in	Higher	Education	 in	Malta	since	the	beginning	of	 the	




of reform in comparison to the other signatory countries.










its graduates. The University of Malta had set up a committee to develop the format and information to 
be	included	in	the	Diploma	Supplement.		It	had	also	worked	towards	strengthening	its	internal	quality	
assurance system through the Quality Assurance Committee. 
Mobility	of	staff	and	students	in	Higher	Education	occurred	mainly	through	the	ERASMUS	programme	
which	was	 strongly	 supported	within	 the	University	 of	Malta	with	 as	many	 as	 200	 agreements.	The	






No.	XVIII	of	2002)23. These included an amendment to: 
22  Bologna Process National Report: Malta, Jan 13, 2005, http://www.bologna-bergen2005.no/ 





































































































a  the Mutual Recognition of Professional Education and Training Regulations;•	




which	 has	 the	 function	 of	 evaluating	 diplomas,	 providing	 assistance	 in	 the	 comparative	 analysis	 of	
diplomas,	 collecting	 and	 disseminating	 information	 about	 professional	 and	 vocational	 qualifications,	
promoting	 the	 recognition	of	 	Maltese	qualifications	abroad,	 facilitating	mobility	of	professionals,	and	




of	Studies,	Faculty	Boards,	Senate	and	Council	 already	 included	 student	 representatives	as	well	 as	









Exchange	 (CIEE),	 NAFSA,	 the	 International	 Student	 Exchange	 Programme	 (ISEP),	 as	 well	 as	 the	
Santander	Network	 and	 the	Compostela	Group.	The	University	 had	also	 developed	an	 International	
market	for	non-EU	students	with	594	international	students	from	the	registered	8725.














24  Government of Malta, Mutual Recognition of Professional Qualifications, 2006.
25 Bologna Process Stocktaking Report from a working group appointed by the Bologna Follow-up Group to the 
Conference of European Ministers Responsible for Higher Education, Bergen, 19-20 May 2005.
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Green Excellent performance
Light Green Very good performance
Yellow Good performance
Orange Some progress has been made
Red Little progress has been made yet









  boLogna scorecard MaLta
QuaLity assurance
1.  Stage of development of quality assurance system
2.  Key elements of evaluation systems
3.  Level of participation of students
4.  Level of international participation, co-operation and 
networking
two-cycLe degree systeMs
5.  Stage of implementation of two-cycle system
6.  Level of student enrolment in two-cycle system
7.  Access from first cycle to second cycle
recognition of degrees and Periods of study
8.  Stage of implementation of Diploma Supplement
9.  Ratification of Lisbon Recognition Convention
10.  Stage of implementation of ECTS
totaL
Fig. 2.2: Bologna Scoreboard Summary (2005) for Malta26
2.3 Developments up to the National Report in 2007
A	second	National	report	was	submitted	in	March	2007	as	part	of	the	stock-taking	exercise	to	be	prepared	for	
the	May	2007	Ministerial	meeting	which	was	held	in	London.	This	report27 included the main developments 
with	respect	to	the	Bologna	Process	since	2005.
26 Bologna Process Stocktaking Report from a working group appointed by the Bologna Follow-up Group to the 
Conference of European Ministers Responsible for Higher Education, Bergen, 19-20 May 2005.




























































































































































































2.4 Malta’s position after the stock-taking exercise in 2007
When	 the	Stocktaking	Working	Group	 presented	 its	 report	 to	 the	Ministerial	meeting	 in	 Bergen	 in	 2005,	
Ministers	accepted	the	recommendation	that	the	stock-taking	exercise	should	continue.	They	also	asked	that	
a	further	report	should	be	prepared	for	their	meeting	in	London	in	May	2007.	This	report28	was	designed	to	
check the progress that participating countries had made on the aspects of the Bologna Process included in 
the Bergen Communiqué. 
28 Bologna Process Stocktaking Report 2007 Report from a working group appointed by the Bologna Follow-up 










 23            11                       10               4
 17    6    7             10              3
2007  -
2005  -
0% 20% 40% 60% 80% 100%
ye
ar
number and percentage of countries indicated in each colour category
(In 2005, there were 43 countries; in 2007, there are 48)
Fig. 2.3: Indicator 1 - Stage of Implementation of the First and Second Cycle
Comparison 2005-2007
   19               12  3            7            2
2007  -
2005  -
0% 20% 40% 60% 80% 100%
ye
ar
number and percentage of countries indicated in each colour category
     37                                        5      2   1   3
Fig. 2.4:  Indicator 2 - Access to the Next Cycle
Comparison 2005-2007




29 This section of the report is a summary of the document Bologna Process Stocktaking Report 2007 Report from 
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Fig. 2.5: Indicator 3 - Implementation of National Qualifications Framework
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Fig. 2.6:  Indicator 4 - National Implementation of Standards and Guidelines for Quality 
Assurance in the EHEA Progress up to 2007
Close	 to	 one-third	 of	 the	 countries	 had	 developed	 a	 national	 quality	 assurance	 system	 in	 line	 with	
the Standards and Guidelines for Quality Assurance in the EHEA which	was	already	fully	operational	
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Fig. 2.9: Indicator 7 - Level of International Participation in Quality Assurance
Comparison 2005-2007
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Fig. 2.10: Indicator 8 - Stage of Implementation of Diploma Supplement
Comparison 2005-2007
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Fig. 2.11: Indicator 9 - National Implementation of the Principles of the Lisbon Recognition 
Convention
Many	countries	showed	that	they	had	recently	amended	their	legislation	and	did	not	have	legal	obstacles	
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Fig. 2.12:  Indicator 10 - Stage of Implementation of ECTS Comparison 
2005-2007
Due	 to	more	stringent	conditions	 to	 fulfil	 the	different	 levels,	 the	 increase	 in	 the	number	of	countries	
gaining	high	scores	was	relatively	low,	as	this	indicator	shows.
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Fig. 2.13: Indicators 11 & 12 - Recognition of Prior Learning and Joint Degrees: number and 










































































































> DEGREE SYSTEM <
1.  Stage of implementation of the first and second 
cycle
2.  Access to the next cycle
3.  Implementation of national qualifications 
framework
> QUALITY ASSURANCE <
4.  National implementation of Standards and 
Guidelines for QA in the EHEA
5.  Stage of development of external quality 
assurance system
6.  Level of student participation
7.  Level of International participation
> RECOGNITION OF DEGREES AND STUDY 
PERIODS <
8.  Stage of implementation of diploma 
supplement
9.  National implemetation of the principles of the 
Lisbon Recognition Convention
10.  Stage of implementation of ECTS
> LIFELONG LEARNING <
11.  Recognition of prior learning
> JOINT DEGREES <
12.  Establishment and recognition of joint 
degrees
Fig. 2.14: Malta’s Scoreboard on the 
12 different Indicators
Malta	fared	excellent	in	four	indicators,	in	terms	of	the	implementation	of	the	first	and	second	cycle;	




of the Standards and Guidelines for Quality Assurance for EHEA and international participation and 
the	 implementation	of	 the	Diploma	Supplement.	The	 indicator	requiring	most	 improvement	was	the	
recognition of prior learning.
Between	2005	and	2007,	Malta	gained	a	lot	of	ground	and	was	on	the	right	track	towards	establishing	
the	structural	reforms	in	line	with	the	2010	targets.	
2.5 Developments up to the National Report in preparation for the 2009 Ministerial meeting
















The	 National	 Commission	 for	 Higher	 Education	 	 (NCHE)	 has	 since	 2007	 carried	 out	 a	 review	 of	
all	 aspects	 related	 to	Quality	Assurance	within	 the	Maltese	 Further	 and	Higher	 Education	 system	
and	 developed	 proposals	 and	 recommendations	 on	 current	 licensing,	 accreditation,	 and	 Quality	
Assurance	 frameworks,	 taking	 into	 consideration	 national	 needs	 as	 well	 as	 the	 ESG	 and	 good	
practice	 in	 other	 countries.	 There	 were	 also	 developments	 in	 quality	 assurance	 systems	 in	 local	
Higher	Education	Institutions	–	namely	the	University	of	Malta,	MCAST	and	ITS.	At	the	University	of	
Malta	the	Programme	Validation	Committee	has	been	established	to	monitor,	review	and	recommend	
programmes	 for	 approval	 by	Senate.	 	This	 committee	 is	 supported	by	 the	Academic	Programmes	
Quality	and	Resources	Unit	 (APQRU).	At	MCAST,	Quality	Assurance	 is	 supported	by	 internal	and	
external	quality	assurance	reviews.
The	NCHE	report	concluded	that	there	is	a	weak	national	structure	for	external	QA	which	has	led	to	
the development of legislation. There is student participation in all levels of Higher Education. The 
MQC	is	a	member	of	ENQA-VET	while	NCHE	was	going	to	participate	in	ENQA.

























































































































aThe long term challenges included:
promoting	further	growth	of	Higher	Education	and	facing	demands	 in	terms	of	capacity	•	
and funding for tertiary education in Malta;
catering	for	adult	learning	whithin	Higher	Education,	in	view	of	an	ageing	population.•	




Malta	 obtained	 a	 dark	 green	 rating	 in	 three	 indicators.	 In	 indicator	 1:	 Stage	 of	 implementation	 of	
the	first	and	second	cycle,	which	means	 that	at	 least	90%	of	all31	students	were	enrolled	 in	a	 two-
cycle	 degree	 system	 that	 is	 in	 accordance	 with	 the	 Bologna	 principles.	 In	 indicator	 2:	Access	 to	
the	next	cycle,	which	means	 that	all	first	cycle	qualifications	give	access32 to several second cycle 
programmes	and	all	second	cycle	qualifications	give	access	 to	at	 least	one	 third	cycle	programme	
without	 major	 transitional	 problems33. Indicator 8: National Implementation of the principles 
of	 the	 Lisbon	 Recognition	 Convention,	 which	 implies	 that	 the	 Lisbon	 Recognition	 Convention	
had	 been	 ratified	 and	 there	 was	 appropriate	 legislation	 complying	 with	 the	 legal	 framework
of the Convention. The later Supplementary Documents34	 have	 been	 adopted	 in	 appropriate	
legislation	and	applied	 in	practice.	Consequently	 the	five	main	principles	 fulfilled	where:	applicants	
have	a	right	 to	 fair	assessment;	 there	 is	 recognition	 if	no	substantial	differences	can	be	proven,	 in	




31 “All” = all students who could be involved in 2-cycle system i.e. Not those in doctoral programmes and Not 
those in short HE programmes. NB Students of All study fields are taken into account.
32 Access : the right of qualified candidates to apply and to be considered for admission (definition used in the 
Lisbon Recognition Convention).
33 Compensatory measures required for students coming from another study field will not be counted as “major 
transitional problems”.
34 Recommendation on the Criteria and Procedures for Recognition (2001), Recommendation on the Recognition 




Implementation of degree system
1. Stage of implementation of the first and second cycle 5
2. Access to the next cycle 5
3. Implementation of national qualifications framework 4
National implementation of Standards and Guidelines 
for QA in the EHEA
4. Stage of development of external quality assurance system 3
5. Level of student participation in quality assurance 1
6. Level of international participation in quality assurance 1
Recognition
7. Stage of implementation of diploma supplement 3
8. National implementation of the principles of the Lisbon Recognition 
Convention 5
9. Stage of implementation of ECTS 3
10. Recognition of prior learning 3
Fig. 2.15: Malta’s Scoreboard on the 10 different Indicators in the 2009 
stock-taking report
Malta features in a light green rating in the indicator concerning the implementation of National 
Qualifications	 Frameworks.	 This	means	 that	 an	 NQF	 compatible	 with	 the	 overarching	 framework	 of	
qualifications	of	the	EHEA	has	been	developed	and	that:
the	 NQF	 includes	 generic	 descriptors	 for	 each	 cycle	 based	 on	 learning	 outcomes	 and	•	
competences;
the	NQF	includes	ECTS	credit	ranges	in	the	first	and	second	cycles;•	
all	necessary	arrangements/decisions	 for	 implementing	 the	 framework	are	 in	place	and	 the	•	
necessary	formal	decisions	for	establishing	the	framework	have	been	taken;
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Malta	obtained	 its	 lowest	 ratings	 in	 the	section	concerning	Quality	Assurance.	 It	was	rated	at	 level	3	
(yellow	rating)	with	respect	to	the	state	of	developing	an	external	quality	assurance	system.	The	lowest	
rating,	red	rating,	was	obtained	in	the	case	of	the	level	of	student	participation	in	Quality	Assurance	and	
the level of international participation in Quality Assurance. This means that Malta needs to improve and 
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Figure 2.17:  Summary of rating of countries with respect to national implementation of standards 
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Figure 2.18:  Summary of rating the countries’ with respect to Recognition
According	to	these	ratings,	Malta	appeared	to	be	lagging	behind	other	countries	regarding	the	issuing	
of	the	Diploma	supplement,	as	the	majority	of	the	countries	issue	it	to	all	graduates.	However,	all	2010	





areas including the recognition of prior learning. MCAST has also implemented the maturity clause 
as another entry route to its courses in order to promote and encourage lifelong learning and address 
under-represented groups.
     
2.7 Conclusion




player	amongst	 the	other	EHEA	countries.	The	publication	of	 the	Referencing Report35 and a proposal 
for	the	classification	of	qualifications36	are	other	major	developments	in	education	linking	all	sectors	into	
one	structure	referenced	to	both	 the	Dublin	descriptors	and	to	 the	European	Qualifications	Framework.	
This	will	 place	Malta	at	 the	 forefront	 of	 the	Bologna	Process,	 helping	Higher	Education	 in	Malta	 to	be	
competitive	and	to	reach	government’s	vision	of	making	Malta	a	Centre	of	Excellence	in	Education	by	2015.
35 Ministry of Education, Employment and the Family, 2009, Referencing of the Malta Qualifications Framework 
(MQF) to the European Qualifications Framework (EQF) and the Qualifications Framework of the European 
Higher Education Area (QF/EHEA), Malta: Malta Qualifications Council;
36 Malta Qualifications Council, Classifying Qualifications: A National Awards System Referenced to the Malta 
Qualifications  Framework: a proposal, Malta: Malta Qualifications Council
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Chapter 3:
Using ECTS and DS in HEIs in Malta
3.0 Introduction
Two	of	the	main	developments	concerning	the	Bologna	Process	were	the	implementation	of	the	ECTS	
and the issuing of the Diploma Supplement to students graduating from harmonised degree courses 
at the University of Malta.
This	 chapter	 will	 review	 the	 significance	 and	 implications	 of	 these	 two	 key	 tools	 in	 promoting	 a	
European	Higher	Education	Area	and	how	students	at	the	University	of	Malta	will	benefit	from	such	
developments.







The	methodology	of	 using	ECTS	was	 introduced	 in	 1989,	within	 the	 framework	 of	 the	ERASMUS	
initiative,	 now	 falling	within	 the	 Lifelong	 Learning	Programme.	The	 use	 of	 ECTS	 has	 been	 tested	
successfully	as	well	as	adopted	by	many	Universities	across	Europe.	ECTS	had	been	originally	set	
up	for	credit	transfer.	It	facilitated	the	recognition	of	periods	of	study	abroad	and	thus	enhanced	the	




and	 compare.	They	 can	 be	 used	 across	 a	 variety	 of	 programmes	 and	modes	 of	 delivery,	making	
European Higher Education more attractive for students from other continents.
The	European	Commission	described	the	key	features	of	ECTS	to	be	the	following38:












Credits are allocated to all the different types of educational components in a study •	
programme	(such	as	modules,	courses,	placements,	dissertations,	etc.)	and	reflect	the	quantity	



























































































an	ECTS	grade,	 in	particular	 in	 the	case	of	credit	 transfer.	The	ECTS	grading	scale	 ranks	
the	 students	 on	 a	 statistical	 basis.	Therefore,	 statistical	 data	 on	 student	 performance	 is	 a	
prerequisite for applying the ECTS grading system.
Implementation by the University of Malta 




study-unit,	 including	 time	devoted	 to	 tuition,	private	study	and	assessment.	On	average,	a	student	
might	be	expected	to	spend	25	hours	of	learning,	of	which	5-7	hours	are	normally	direct	teaching	when	
a study-unit is imparted in the traditional lecturing mode.
The	regulations	specify	that	credit	codes	assigned	for	undergraduate	courses	need	to	be	given	different	









the	 implementation	of	 the	Bologna	Process.	These	are	shown	 in	Figure	3.1.	As	can	be	noted,	 the	
number	of	ECTS	assigned	to	the	different	first-cycle	courses	reflect	the	amount	of	ECTS	as	proposed	
by	 the	Bologna	Process	–	 ranging	between	180	and	240	ECTS	for	first-cycle	courses.	 In	addition,	
article	1,	in	the	glossary	states	that	a total of 60 credits are assigned to the study-units that students are 
expected	to	complete	over	one	full-time	academic	year.
39 General Regulations for University Undergraduate Awards, Approved by Senate in March 2004 and amended in 
2005 and on 18 September 2008, by the University of Malta. 
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University Undergraduate Award Requirements
University Certificate
30 credits of which not less than 26 credits 
not below level 1.
University Diploma
Between 60 and 90 credits, as specified in the 
bye-laws for the course, of which not more 
than 10 level 0 and not less than 56 level 1.
University Higher Diploma
Between 60 and 90 credits, as specified in the 
bye-laws for the course, of which not more 
than 10 level 1 and not less than 56 level 2.
Bachelor
180 credits of which not more than 4 level 0, 
not less than 56 and not more than 108 more 
or less divided equally between level 2 and 3.
Bachelor (Honours in one area of 
Study)
(three year full-time professional 
course)
180 credits of which not more than 4 level 0, 
not less than 56 and not more than 68 level 
1, and not less than 108 more or less divided 
equally between levels 2 and 3 of which not 
less than 56 level 3 credits assigned to the 
area taken at honours.
Bachelor (Honours in two areas of 
Study)
(4 year full-time course)
240 credits of which not more than 4 level 0, not 
less than 56 and not more than 68 level 1, and 
not less than 168 or less divided equally between 
levels 2 and 3 of which not less than 56 level 3 
credits in each of the two areas at honours.
Bachelor (Honours in two areas of 
Study)
(4 year full-time professional 
course)
240 credits of which not more than 4 level 0, 
not less than 56 and not more than 68 level 
1, and not less than 168 levels 2, 3, and 4 of 
which not less than 100 at levels 3 and 4.
Bachelor (Honours) and any other 
undergraduate award following a 5 
year professional course
300 credits of which not more than 4 level 
0, not less than 56 level 1, 56 level 2 and a 
further 168 at levels 3 and 4.
              Fig. 3.1: Distribution of ECTS for the different Undergraduate Courses
At	postgraduate	level,	course	regulations40	also	specify	the	number	of	ECTS	credits.	At	post-graduate	







































































































3.2 Implementation of the Diploma Supplement at the University of Malta
In	the	Berlin	Communiqué,	Ministers	of	Higher	Education	stated	that	‘every student graduating as from 
2005 should receive the Diploma Supplement automatically and free of charge. It should be issued in a 
widely spoken European language’. They appealed to institutions and employers to make full use of the 
Diploma	Supplement,	so	as	to	take	advantage	of	the	improved	transparency	and	flexibility	of	the	Higher	
Education	degree	systems,	for	fostering	employability	and	facilitating	academic	recognition	for	further	
studies. This set another target for the signatory countries to achieve.
In	order	 to	provide	a	common	general	 format	 for	Universities	 to	adopt,	a	 template	was	developed	by	
a	 joint	European	Commission	 -	Council	 of	Europe	 -	UNESCO	working	party	 that	 tested	and	 refined	
the	 sample.	 UNESCO-CEPES41	 actively	 participated	 in	 the	 UNESCO/Council	 of	 Europe/European	
Commission	Working	Group	and	Pilot	Project	on	the	Diploma	Supplement.	The	main	purpose	was	the	
development	of	a	new	model	for	a	Diploma	Supplement	which	took	into	account	various	practical	national	
experiences,	 and	 thus	 could	 better	 serve	 as	 a	 practical	 tool	 to	 enhance	 international	 ‘transparency’	
and to improve recognition in response to contemporary developments in European Higher Education. 
The	 Diploma	 Supplement	 was	 developed	 to	 facilitate	 the	 implementation	 of	 the	Convention on the 
Recognition of Qualifications Concerning Higher Education in the European Region,	Lisbon	1997.	It	was	
further	tested	as	part	of	the	Phare	Multi-Country	Project,	Recognition of Higher Education Diploma and 
Study Credit Points across Borders42.	A	guidebook	on	the	founding	principles	and	structure	of	the	DS	
was	developed.
The	Diploma	Supplement	(DS)	is	a	document	issued	on	completion		of	a	Higher	Education	qualification	
and aims to improve international ‘transparency’ and  facilitate the academic and professional recognition 
of	qualifications	(diplomas,	degrees,	certificates	etc).	It	is	designed	to	describe	the	nature,	level,	context,	







international academic autonomy. The Diploma Supplement is:
41  http://www.cepes.ro/ 









3. A system to aid recognition for academic and professional purposes. It is potentially useful 
for	all	Higher	Education	 Institutions,	professional	bodies,	students,	employers,	public	bodies,	
governments and citizens;




the process of access and recognition;
5.	 A	tool	that	should	be	used	with	sensitivity.	The	recognition	of	foreign	qualifications	should	






which	 can	 confuse	 the	 user.	 This	minimalist	 approach	 acknowledges	 the	 cost	 of	 producing	
the	 supplement	 and	 wherever	 possible	 encourages	 reference	 to	 other	 information	 sources	
that	could	be	consulted.	However,	 the	Diploma	Supplement	should	provide	all	 the	necessary	 
information	 for	 a	 judgment	 to	 be	 made	 without	 repeated	 demands	 for	 more	 data;
7. An addition to the original credential. The credential should remain unchanged from its normal 
state	(in	its	approved	language	and	textural	form).	The	Diploma	Supplement	should	accompany	
the	authentic	 credential	 that	 certifies	 the	award.	 It	 is	not	a	substitute	 for	 it.	Furthermore,	 the	





contents	 and	 results	 gained,	 Information	 on	 the	 function	 of	 the	 qualification,	Additional	 information,	
Certification	of	the	Supplement,	Information	on	the	National	Higher	Education	system).	Information	in	all	
eight	sections	should	be	provided.	Where	information	is	not	provided,	an	explanation	should	be	given.









44 Information extracted from European Commission, Council of Europe and UNESCO/CEPES, Outline Structure 
























































































recommended in the guidelines:
1. Information Identifying the Holder of the Qualification: This section includes information 
about	the	person	obtaining	the	qualification	such	as	name,	surname,	date	of	birth,	and	identity	
card	number;
2. Information Identifying the Qualification: This	 section	 includes	 information	 about	 the	
qualification	 –	 the	 level	 of	 the	 qualification,	 the	 area	 of	 study	 and	 the	 institution	 issuing	 the	
qualification,	its	legal	status	and	the	language	of	the	DS;
3. Information on the Level of the Qualification: The third part of the DS provides information 
on	the	level	of	the	qualification,	the	duration	of	the	course	of	studies	followed	as	well	as	the	entry	
requirements	to	follow	the	said	course;
4. Information on the Contents and Results Achieved: This	field	provides	information	on	
whether	the	study	was	on	a	full-time	or	part-time	basis,	the	different	components	of	the	course,	
the	credits	 followed	and	grades	obtained,	an	explanation	of	 the	grade	ratings,	 the	 title	of	 the	
award	achieved,	the	classification	and	the	date	of	award	of	the	qualification;
5. Information on the Function of the Qualification: This section provides information on the 
eligibility	of	the	individual	for	further	study,	after	the	awarding	of	the	said	qualification,	as	well	as	
to	what	professional	warrant/affiliation	it	provides	access	to	in	Malta;
6. Additional Information: This	 section	 provides	 background	 information	 on	 what	
competences	and	job	responsibilities	the	qualification	awarded	allows	the	individual	to	practice.	
Other	additional	information	usually	includes	relevant	websites	which	would	help	those	reading	




8. Information on the National Higher Education System: This	final	field	provides	further	
information	about	the	Higher	Education	system	in	Malta.
The	 first	 few	Diploma	Supplements	were	 issued	 in	 the	 2006	Graduation	 as	 a	 pilot	 project.	 In	 2007	




free of charge to all the students graduating from the University of Malta.
3.3 Conclusion
This	 chapter	 reviewed	 the	 state	 of	 development	 regarding	 the	 implementation	 of	 the	ECTS	and	 the	
Diploma	Supplement	in	Malta,	mainly	at	the	University	of	Malta	and	MCAST,	which	also	started	issuing	
degrees	 in	 2009.	The	University	 of	Malta	 has	 now	 fully	 implemented	 the	 publication	 of	 the	Diploma	
Supplement	 for	all	 its	graduates,	and	has	 implemented	the	ECTS	system	to	almost	all	of	 its	courses	
offered. 
Nevertheless,	one	must	not	forget	that	in	Malta	there	are	other	Higher	Education	Institutions	(including	







Achieving Quality in HE Institutions  
The State-of-Play
4. 0  Introduction
A	press	 release	 issued	 by	 the	 then	Ministry	 of	 Education,	Youth	 and	Employment	 in	 January	 2008,	
highlighted	how	Government’s vision of developing Malta into an international centre of excellence in 
further and higher education by 2015 requires a modern regulatory environment that ensures sectoral 
growth and promotes high quality standards. The Government believe (d) that the necessity of quality 
assurance, accreditation and licensing (was) not an option but a pre-requisite for such a vision46. 
It	 is	 to	be	noted	that	 the	need	to	ensure	quality	 in	Higher	Education	 is	not	a	new	concept	 for	Higher	
Education in Malta. The University of Malta has a long term history of forms of quality assurance 
through	 the	use	of	external	examiners	and	periodic	 reviews.	Since	2009	MCAST	has	also	started	 to	





the	provisions	 for	Quality	Assurance	developed	within	 local	Higher	Education	 Institutions,	mainly	 the	
University	of	Malta	but	also	MCAST	and	the	Institute	of	Tourism	Studies.
4.1 Regulation of Higher Education Institutions at National Level
The	main	initiative	in	national	regulation	of	Higher	Education	was	the	setting	up	of	the	National	Commission	
for	 Higher	 Education	 (NCHE).	 The	 NCHE	 was	 established	 in	 2006	 to	 consult	 and	 advise	 Government	
through	 the	 Minister	 responsible	 for	 Education,	 to	 engage	 in	 a	 structured	 dialogue	 with	 all	 institutions,	
and	 inform	 the	public	 on	 issues	 relating	 to	 sustainable	 development	 of	 the	 further	 and	Higher	Education	
sectors	 to	meet	 the	needs	of	society.	The	first	 interim	Commission	was	nominated	on	3	February	200647.
The	National	Commission	 for	Higher	Education	has	 the	mission	 to	promote	 “more	and	better	 further	and	
higher	 education	 to	 empower	 students	with	 knowledge	and	 skills	 for	 their	 future”.	 It	 is	 entrusted	with	 the	
furtherance	and	expansion	of	Higher	Education	to	meet	education	requirements	adopted	by	the	government.
The main functions of the NCHE are:




To maintain an updated register of authorised and accredited institutions and programmes •	
available	in	Malta;
To	publish	the	following	annual	reviews:•	
National Strategy for Further and Higher Education;o 
Key	Performance	Indicators	on	the	Further	and	Higher	Education	sectors	in	Malta;o 
Benchmarking performance against international developmentso 48.
46 Ministry of Education, Youth and Employment, 11 January 2008, A quality assurance framework for Further 
































































































Putting	 forward	 recommendations	 to	 the	Minister	 for	Education	 for	a	 	 	 	 	 	 	 framework	 for	•	
licensing,	accreditation	and	quality	assurance	in	line	with	the	Standards	&	Guidelines	for	Quality	
Assurance	in	the	European	Higher	Education	Area	within	the	Bologna	Process.	
Contributing	 towards	 the	 development	 and	 launch	 of	 the	Malta	Government	Scholarship	•	
Undergraduate	Scheme	in	2007	that	supports	Maltese	students	undertaking	first-degree	studies	
in non-state Higher Education providers and complements the MGSS Scheme for post-graduate 
studies. 
Working	 to	submit	 its	 recommendations	 to	 the	Ministry	 for	Justice	&	Home	Affairs	on	 the	•	
admittance	 of	 third	 country	 nationals	 for	 the	 purpose	 of	 carrying	 out	 scientific	 research that 
became	a	legal	notice	incorporated	as	an	amendment	in	the	Immigration	Act	in	2008.
Addressing the need to revise the governing structure of state-funded        institutions and •	
review	the	funding	framework	within	which	state	institutions	operate.
In	2007,	NCHE	focused	on	the	provision	of	quality	assurance	and	licensing	of	educational	institutions	
in Malta. It produced a report49	 which	 outlined	 recommendations	 for	 a	 new	 licensing,	 accreditation	
and	quality	assurance	 framework,	applicable	 to	all	public	and	private	providers	of	 further	and	Higher	








development	of	 criteria	and	conditions	 to	grant	a	 licence	 to	public	or	private	providers	of	•	
further or Higher Education;
a	 link	 between	 the	 granting	 of	 a	 licence	 and	 the	 requirement	 for	 providers	 to	•	








a	system	 for	 carrying	out	 institutional	accreditation	of	providers	of	 (general,	 vocational	or	•	
professional)	further	or	Higher	Education,	whether	public	or	private;
a	system	for	carrying	out	accreditation	of	programmes	offered	by	the	same	providers	at	a	•	
Further and Higher Education level;
a system to verify and endorse the integrity of foreign accreditation and the quality assurance •	
of	provision	of	programmes	leading	to	foreign	qualifications	in	Malta;	and
a	formal	basis	on	which	to	determine	which	foreign	providers	to	attract	to	Malta.•	
49 A Quality Assurance Framework for Further and Higher Education in Malta, December 2007, Report by the 
National Commission for Higher Education to the Minister of Education, Youth and Employment.
50 A Quality Assurance Framework for Further and Higher Education in Malta, December 2007, Report by the 
National Commission for Higher Education to the Minister of Education, Youth and Employment.  p.12
52
Based	on	the	need	for	better	regulation	of	further	and	Higher	Education,	the	report	puts	forward	a	proposal	






setting up a competent authority for granting licences;•	
different licence categories and associated costs; •	
a streamlined application process for a licence; •	
recognition of accreditation agencies; •	
standards	and	criteria	for	licence	holders,	accreditation	agencies,	internal	and	external	quality	•	
assurance	evaluations,	the	accreditation	process,	decisions	and	reports;	
appropriate appeals procedures; and •	
cooperation in quality assurance and accreditation at an international level.•	
The	 framework	 proposed	 four	 elements:	 adequate	 internal	 quality	 assurance	mechanisms;	 external	







further and Higher Education provision is safeguarded and that investment in quality private provision is 
an integral part of a strategy to increase further and Higher Education activity in the future.
4.2 Quality Assurance at the University of Malta








to ensure that academic programmes are of appropriate standard; •	
to ascertain the validity of the programmes on offer; and •	
to	ensure	optimal	use	of	available	resources.•	
The	PVC	 is	assisted	 in	 its	 task	by	 the	Academic	Programmes	Quality	and	Resources	Unit	 (APQRU)	
which	also	provides	on-site	and	off-site	assistance	to	departments	and	faculties,	institutes	and	centres	
with	 regard	 to	validation	procedures.	APQRU	is	dedicated	 to	 the	 facilitation	of	quality	assurance	and	

































































































regard to validation procedures; 
assist	the	PVC	in	its	role	of	providing	quality	assurance	and	improvement	mechanisms,	and	•	






ensure	 that	 the	student	experience	and	enhancement	of	 that	experience	 is	a	paramount	•	
priority at the University of Malta; 
develop	and	implement	policy	which	enables	the	University	to	assure	itself	of	the	quality	and	•	
standards of programmes on offer; 




are kept across all programmes of studies and at all levels at the Alma Mater. This is a key mechanism 
by	which	the	University	establishes	academic	standards,	ensuring	that	the	academic	rationale	for	new	
programmes	 is	 fully	exposed	and	understood;	 the	 requirements	 for	students	 to	achieve	 the	 intended	





Overview of the Process
Academic	programme	planning	involves	two	stages.	The	first	stage	concentrates	on	the	practicality	and	
feasibility	of	the	idea	generated	within	the	overall	vision	and	strategy	of	the	University.	The	second	stage	
focuses on the design and detailing of the academic programme.  First Stage Approval
Step 1•	 :	Programme	Originators/Departments	submit	Stage	1	to	AQPRU	-	proposal	form	to	
provide	preliminary	details	of	the	proposed	programme.	The	proposal	form	must	be	submitted	
at least 12 months prior to the intended commencement of the proposed programme. APQRU 
provides	programme	originators	with	any	assistance	which	may	be	required	in	the	compilation	
of such preliminary details;
Step 2•	 :	APQRU	refers	the	proposal	form	to	the	PVC	for	preliminary	approval,	if	in	line	with	
requirements; or to the programme originators for amendment as necessary;
Step 3•	 : PVC refers to Senate for “In-principle” approval or returns the      proposal to the 
originators for amendment;
Step 4•	 :	 If	additional	 funds	are	 required	 to	 run	 the	proposed	programme	of	study,	Senate	
refers to Council for approval;
Step 5•	 :	Programme	development	 can	 continue	 subject	 to	Council	 approval	 for	 additional	
funding	(when	required);
Step 6•	 :	 If	 “In-principle”	approval	 is	given	by	Senate,	and	no	significant	additional	 funds	are	
required,	Senate	advises	APQRU	to	inform	programme	originators	to	move	on	to	the	approval	phase.
51  http://www.um.edu.mt/apqru/programmevalidationcommittee 
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Second Stage Approval





Step 10•	 :	 If	all	documentation	 is	submitted	 in	 line	with	requirements,	APQRU	forwards	the	






















Fig. 4.1:  Summary of the Procedure for the Validation of Programmes 
at the University of Malta.
The	faculties	filling	in	the	Stage	1	proposal	form	need	to	provide	details	of	the	list	of	credits	as	well	
as	financial	breakdown	of	expenses.	It	also	provides	space	for	recommendation	of	external	reviewers	







development	 and	 enhancement	 of	 the	 quality	 of	 this	 learning	 experience.	 The	 Bologna	 Process	
has put an increasing emphasis on the need for involvement of students in the quality assurance 
of Higher Education52.	Student	feedback	on	study-units	has	the	objective	of:	providing	students	with	






































































































General questions on the study-unit;1. 
Comparison	between	study-unit	description	and	actual	delivery;	2. 
Lecturing methodology; 3. 
Lecturer	attributes;	4. 
Method of assessment; 5.	
Administration and resources; and 6. 
Any additional comments.7. 
Not	all	units	are	evaluated	each	time	but	a	good	number	are	reviewed	after	a	period	of	time.	Results	
of	 the	 feedback	 process	 are	 made	 available	 to	 the	 lecturers	 of	 the	 study-units	 concerned,	 the	
Heads	of	Departments	and	the	Rector,	and	areas	for	appropriate	follow-up	action	are	identified	and	
communicated	 to	 the	Departments.	The	 feedback	 is	 then	used	 for	 further	 improvement	of	 training	
provision.	This	is	summarized	in	the	figure	below:
 (a) (b) (c)
 students interpretation communication
 provide & analysis of of results to
 feedback results rector etc.
 (f) (e) (d)
	Programme	 Follow-up	 Identification	of
 review action by areas for action
  departments






The University of Malta has also implemented changes in the assessment procedures in order to 
increase	quality	assurance	in	the	process.	A	legal	notice,	part	of	the	Education	Act,	was	promulgated	
53    http://www.um.edu.mt/apqru/studentfeedback 
56
in 2009 and amended in 201054 to ensure these standards for assessment across University.
The	regulations	specify	that	there	should	be	a	Board	of	Examiners	for	the	assessment	of	each	Study-






The	 regulations	specify	 that	 the	Board	of	Examiners,	collectively,	 is	 responsible	 for:	 	 the	preparation	
of	the	Assessment	to	ensure	that	it	meets	the	requirements	and	objectives	of	the	Study-Unit	and	that	





























used in the Assessment of dissertations. 
54 Government of Malta, 2010,  Education Act (Cap.327)  University Assessment Regulations, 2009, Legal Notice 
274 of 2009 – Malta Government Gazette No. 18,497 – 20 October 2009 And amended by:  Legal Notice 353 of 
2010 – Malta Government Gazette No. 18,620 – 16 July 2010,  Legal Notice 399 of 2010 – Malta Government 










































































































4.3 Quality Assurance in other Higher Education Institutions
Other	Higher	Education	institutions	in	Malta	are	also	aware	of	the	importance	of	quality	assurance.	This	
part	of	the	chapter	will	review	the	Quality	Assurance	structures	that	are	in	place	at	MCAST	and	ITS.
Malta College of Arts, Science and Technology (MCAST)
The strategic plan of MCAST refers to quality assurance directly and stated that it aims to develope 
a	 single	 coherent	 internal	 quality	 assurance	 framework	 across	 all	 MCAST	 courses	 and	 providing,	
facilitating,	 and	 responding	 to	 external	 quality	 assurance.	 It	 puts	 forward	 the	 argument	 that	MCAST	
can	only	ensure	high	 level	provision	of	education	and	 training	by	 taking	 internal	and	external	quality	
assurance initiatives55.	The	Institute	of	Tourism	Studies	has	also	focused	on	quality	assurance	by	signing	
a	quality	assurance	policy	under	the	responsibility	of	the	Chairman.
The	main	quality	assurance	procedures	within	MCAST	respond	mainly	 to	 the	demands	of	 the	BTEC	
qualifications	 for	which	many	of	 the	students	at	MCAST	are	prepared	 for.	This	 requires	 that	MCAST	
fulfils	Edexcel’s	requirements	to	be	an	international	centre	for	BTEC	as	well	as	for	the	BTEC	courses	
that	 if	offers.	MCAST	has	been	 recognised	as	a	Centre	of	Excellence	by	Edexcel	 for	 its	outstanding	
performance in the delivery of vocational education and training56.	 Edexcel	 introduced	 this	 award	 to	
encourage	centres	 to	strive	 towards	 this	status	and	enhance	 the	quality	of	vocational	education	and	
training	around	the	world.		As	an	international	centre	of	excellence,	MCAST	has	joined	an	elite	club,	with	
only	5	other	centres	in	the	world	having	achieved	this	recognition.
Centres operating under the terms of the Edexcel Licence Agreement are	responsible	for	allocating	and	
remunerating	their	own	external	examiners	for	Higher	Nationals.		Two	key	processes	which	ensure	the	







55 MCAST, 2006, Strategic Plan 2007-09: The Malta College of Arts, Science and Technology, a new era, a College 
with a clear focus Vocational Education and Training that supports the Changing Economy.














role is to assure standards.  This includes: 
validating	assessors’	judgements	(including	grading	decisions)	against	the	BTEC	standards;•	
ensuring	consistent	judgements	across	all	the	assessment	team;	as	well	as	•	





means	by	establishing	 clear	 systems	and	processes	 for	 checking	assessors’	 decisions.	This	 can	be	
achieved	through	three	different	ways:	sampling	assessment	decisions	where	samples	of	all	 types	of	





The	 Internal	Verifier	has	 to	be	an integral part of the organisation’s quality procedures and manuals 
and reports directly to the Quality Manager of their organisation on all aspects of the centre’s BTEC 
programme.		The	Internal	Verifier	also	acts	as	a	link	between	the	centre	and	Edexcel.









57  Edexcel, BTEC International, Signposts to quality.
58  Edexcel, BTEC International Internal Verification A Guide for Edexcel International Centres.





























































































aInstitute of Tourism Studies (ITS)





























Development; Appraisal Policy; Programme Portfolios; Learning Resources Policy; and the Learning Agreement.
The implementation of these Quality Assurance measures are at the heart of the Institute as it strives to 
provide	the	best	training	to	its	students	and	to	supply	the	local	tourism	industry	with	the	required	labour	force.
4.4 Conclusion






60  Institute of Tourism Studies, (n.d.), Quality Assurance Manual.
60
Chapter 5: 
Promoting student mobility in Higher Education
5. 0 Introduction
Mobility	 of	 staff	 and	 students	within	 an	 established	European	Higher	Education	Area	 has	 been	 part	
of	 the	 Bologna	 Process	 from	 the	 beginning.	 The	 Bologna	 Declaration	 included	 promoting mobility 












training actions include: supporting partner countries outside the EU in modernisation efforts; promoting 










Joint Study programmes: 	 This	 programme	 promoted	 co-operation	 with	 industrialised	
countries enhancing the quality of higher education and vocational 
education	and	training	and	promoting	intercultural	understanding,	mainly	through	joint	study		
programmes;
Jean Monnet	 : This Programme promotes the teaching of and research into European 
integration	as	a	subject	at	universities;	
Tempus	 :	 This	 programme	 contributes	 to	 building	 an	 area	 of	 co-operation	 in	 the	 field	 of	
Higher Education involving the Universities from the European Union and partner countries in 
the surrounding area. 
Edulink 	 fosters	capacity	building	and	regional	integration	in	Higher	Education	in	ACP	(African,	
Caribbean	 and	Pacific)	 States	 and	Regions,	 and	 promotes	Higher	 Education	 as	 a	means	 of	
reducing poverty 
Alf	 a	is	a	programme	of	co-operation	between	Higher	Education	Institutions	of	the	European	
Union and Latin America62. 
61  Information extracted from http://ec.europa.eu/education/external-relation-programmes/doc1172_en.htm 

































































































Malta	within	 the	ERASMUS	programme	in	recent	years.	 	 It	will	also	highlight	 the	main	problems	and	
obstacles	which	University	of	Malta	students	face	in	trying	to	organise	their	studies	in	order	to	go	on	an	
ERASMUS	exchange.












Table 5.1: Number of University of Malta students going on ERASMUS exchange per year
Year Number of students on an ERASMUS period of study



















of the language studied.
63  Information etracted from  http://www.um.edu.mt/int-eu/intexchanges
62
The	 coordination	 of	 the	 learning	 agreement	 is	 tackled	 in	 different	 ways	 in	 the	 various	
faculties.	 Some	 faculties	 have	 one	 academic	 member	 of	 staff	 appointed	 as	 the	 ERASMUS	
coordinator.	 This	 person	 is	 responsible	 to	 help	 and	 guide	 students	 to	 work	 out	 their	
learning	 programme	 to	 follow	 at	 the	 host	 University	 as	 well	 as	 ensure	 that	 all	 the	 academic	
programme	 requirements	 of	 the	 course	 that	 they	 are	 following	 are	 fulfilled.	 In	 other	
Faculties,	 this	 responsibility	 is	 taken	 up	 by	 the	 Head	 of	 Department	 or	 the	 subject	 Coordinator.
Table 5.2: University of Malta academics on Erasmus mobility selected per year
Year UoM MCAST ITS
2000-1 22 - -
2001-2 44 - -
2002-3 33 - -
2003-4 34 - -
2004-5 57 - -
2005-6 59 - -
2006-7 52 - 4
2007-8 38 2 7
2008-9 37 5 8









be	 interested	 to	participate	 in.	There	has	also	been	an	extension	of	 the	ERASMUS	programme	 to	
administrative	staff	that	had	the	opportunity	to	apply	for	ERASMUS	exchange	programmes.
In	2008	a	national	ERASMUS	Committee	was	set	up	for	each	institution	involved	in	the	programme.	










Institutions and the industry.



























































































a5.2 Obstacles to ERASMUS student mobility 




other	 problems	 in	 access	 to	mobility,	 such	 as	 financial	 difficulties,	 administration	 obstacles	 and	 lack	





























Language barriers•	 : Many of the students are limited in the selection of areas and countries 
that	they	can	go	for	an	ERASMUS	exchange	due	to	language	barriers.	It	is	usual	for	students	
at	the	University	of	Malta	to	try	and	look	for	exchanges	in	an	English	speaking	University.	This	
usually limits them mainly to England and Ireland. Although there are more Universities across 




the language as part of their tertiary studies;
64 Paris A. Constantinou , Former President of the Pancyprian Federation of Students’ Unions (POFEN), 
April 2008, Mobility of Students, Researchers and University Educators,  at the Conference Modernisation 
of European Universities: Challenges for Small Countries, held in Nicosia, Cyprus.
64
Coping with administrative procedures•	 :	Many	times,	University	students	are	not	aware	
that	 it	 is	 their	 responsibility	 to	manage	 their	 learning	agreement.	 It	 is	a	common	expectation	
to	believe	that	once	they	have	been	accepted	to	go	on	an	exchange,	that	all	they	need	to	do	
is	 to	 turn	 up	 at	 the	 host	 University	 and	 that	 all	 the	 administrative	 arrangements	 have	 been	
done	for	them.	The	system	holds	the	students	responsible	for	making	sure	that	they	fulfil	their	
study	requirements.	As	already	discussed	above,	this	process	can	be	tedious	and	requires	a	















To	 sum	 up,	 the	main	 barriers	 which	 students	 face	 in	 being	 able	 to	 go	 on	 an	 ERASMUS	 exchange	







Some	students	were	asked	 to	 redo	a	number	of	units	which	 they	had	missed	during	 the	•	
exchange,	at	 times	also	without	any	assessment.	A	number	of	students,	on	 their	 return	 from	
their	studies	had	to	do	extra	units.	This	put	a	great	academic	burden	on	the	students	who	had	
to	face	very	heavy	study	loads.	In	addition,	one	student	pointed	out	that	due	to	synoptic	exams,	

































































































The	 European	 Office	 at	 the	 University	 of	 Malta	 needs	 to	 better	 inform	 students	 of	 the	•	
procedures	and	paperwork	which	needs	to	be	prepared	by	the	students	before	they	leave	on	




pathways	 in	order	 to	 facilitate	student	exchanges.	The	practice	of	consulting	each	and	every	
course	tutor	would	make	the	task	extremely	difficult	as	well	as	allow	individual	members	of	staff	








The	National	Agency	 (EUPA),	 in	collaboration	with	 the	European	and	 International	Office	•	
at	the	University	of	Malta,	can	work	together	to	promote	mobility.	Initiatives	should	target	both	
students	as	well	as	Faculty	members	responsible	for	overseeing	the	exchange	process.
With	 respect	 to	 staff	 mobility,	 it	 is	 to	 be	 noted	 that	 there	 are	 no	 problems	 with	 the	 organisation	 of	
exchanges.	However,	 there	 is	 a	 tendency	 for	 the	 same	 staff	 to	 take	 up	 such	 opportunities	 regularly	









a	 greater	 distribution	 of	 grants.	 In	 the	 case	of	 students,	 the	 learning	 agreement,	 language,	 financial	
demand	as	well	as	bureaucracy	still	pose	a	great	burden	and	often	it	is	only	those	who	are	perseverant	
and	 persistent	 manage	 to	 eventually	 go	 on	 an	 ERASMUS	 exchange.	 Mobility	 should	 be	 a	 feature	
enshrined	in	every	programme	of	studies	adequately	supported	both	within	the	Faculty	and	within	the	
administrative structures of Higher Education Institutions.
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Chapter 6: 
Measuring Research and Development
6. 0 Introduction
Malta,	 despite	 its	 small	 size,	 competes	 with	 other	 countries	 within	 a	 global	 economy.	 This	makes	
investment in research and development a very important aspect of the local economy.  Initiatives have 
been	taken	to	work	 towards	 improving	 the	country’s	 research	capabilities	and	the	research	system.	
Tertiary	education	in	Malta	has	a	significant	contribution	to	make,	both	in	research	production	as	well	
as in terms of training researchers for the local industry. 
This	chapter	will	review	relevant	data	and	literature	about	the	state	of	research	and	development	 in	
Malta	and	will	seek	to	extract	from	such	data	the	role	and	contribution	of	Higher	Education.
6.1 Defining Research and Development
Understanding	the	concept	of	Research	and	Development	is	not	clear	cut,	as	it	involves	different	activities	
and	tends	to	be	measured	in	different	ways.	The	main	reference	used	for	measuring	performance	in	
Research and Development is the Frascati Manual65,	which	is	also	the	main	tool	used	for	compiling	the	
innovation	scoreboard	by	Eurostat.
The	 Frascati	 Manual	 defines	 Research	 and	 Experimental	 Development	 (R	 &	 D)	 as	 creative work 
undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge 
of man, culture and society, and the use of this stock of knowledge to devise new applications.   The 
manual	specifies	how	the	term	R	&	D	covers	three	activities:
Basic•	  research:	 experimental	 or	 theoretical	 work	 undertaken	 primarily	 to	 acquire	 new	
knowledge	 of	 the	 underlying	 foundation	 of	 phenomena	 and	 observable	 facts,	 without	 any	
particular	application	or	use	in	view;	





already produced or installed. 
Research	and	Development	cannot	be	measured	directly.	Therefore,	indicators	related	to	its	activity	are	
taken into consideration. These include:
Input Indicators:•	 	Two	inputs	are	measured:	R	&	D	expenditures	and	R	&	D	personnel.	
Both	 inputs	are	normally	measured	on	an	annual	basis.	Data	on	 the	utilisation	of	 scientific	
and technical personnel provide concrete measurements for international comparisons of 
resources	devoted	to	R	&	D	spent	during	a	year,	and	so	many	person-years	used	during	a	year.	
The	basic	measure	 for	R	&	D	expenditure	 is	 “intramural	expenditures”;	 i.e. all	expenditures	
for	R	&	D	performed	within	a	statistical	unit	or	sector	of	the	economy	as	well	as	“extramural	























































































role.	Another	 option	 is	 to	 use	 existing	 data	 sources.	Manuals	 on	 the	 technology	 balance	 of	
payments	and	on	 the	use	of	patents	as	S	&	T	 indicators	have	been	published	as	well	as	on	
bibliometrics	 and	 on	 the	 analysis	 of	 trade	 data	 in	 terms	 of	 the	 “technology	 intensity”	 of	 the	










Fig. 6.1 Representation of Research & Development Indicators66
6.2 A Historical perspective of Research and Innovation
In	December	2007,	 the	Malta’s	Prime	Minister,	contributed	 to	 the	document67 collated as an initiative 
of	 the	Portuguese	presidency	 for	presentation	 to	 the	Council	of	 the	European	Union,	entitled	Malta’s 
research and innovation system in transition. 
This	 contribution	 provides	 a	 historical	 account	 of	 the	 developments	 in	 the	 policy	 for	 Research	 and	










and support structures. 
The	national	Research,	Technological	Development	and	Innovation	(RTDI)	Programme	which	started	in	
2003/4	was	a	response	to	the	challenges	of	the	Lisbon	Agenda	together	with	a	growing	need	to	address	
national research priorities. The National RTDI Programme encourages investment in research and 
innovation	activity	to	comply	with	the	3%	Lisbon	and	Barcelona	targets68.
On	the	Prime	Minister’s	request	to	review	the	research	and	innovation	sector,	R	&	D	policy	instruments	
have	 undergone	 a	major	 transformation	 in	 the	 period	 2005/6.	 	 In	October	 2005,	 the	 Prime	Minister	
66 UNESCO, Measuring Research and Experimental Development, Statistical Capacity Building Workshops 
UNESCO Institute for Statistics.
67 Gago, José Mariano (ed.), December 2007, The Future of Science and Technology in Europe: setting the Lisbon 










policy approaches in research and innovation across Government Ministries and agencies to harness 
synergies	and	avoid	duplication	of	effort.		MCST’s	new	remit	was	as	a	catalyst	in	defining	and	facilitating	




national	priorities	 relating	 to	water,	 energy	and	 the	environment,	whilst	 selecting	a	number	of	 value-
added economic sectors.  This plan provided the roadmap for a long-term vision and introduced changes 
in	R	&	D	policy	rationales	targeting	particular	priority	areas	and	a	strong	business	orientation.	It	promoted	
the	use	of	indicators	and	benchmarks	and	collaboration	with	the	National	Statistics	Office	as	a	result	of	
the efforts of Malta Enterprise.
The	National	Strategic	Plan	for	R	&	I	(2007-2010)	sets	out	a	vision	for	“Research and Innovation at the 
heart of the Maltese economy to spur value-added growth and wealth”, The National Strategic Plan for R 
&	I	(2007-2010)	set	a	number	of	targets	based	on	performance	indicators	relating	to	(a)	the	SET	Human	
Capital	Base;	(b)	Future	R	&	I	Capacity;	(c)	R	&	I	Progress	and	Performance;	(d)	 Industry-Academia	
Collaboration;	 (e)	Current	R	&	 I	Capacity;	 (f)	 Imported	Know-How;	 (g)	Growth	and	Wealth	Creation;	
and	(h)	Funding	Sources	for	R	&	I	in	Business,	Higher	Education	and	Government.		The	plan	targets	
to	increase	R	&	D	investments	to	3%	of	GDP,	with	private	sector	spend	accounting	for	2%.	Measures	









6.3 Malta and the Innovation Scoreboard
As	a	member	of	the	European	Union,	Malta	participates	in	data	collection	for	comparison	in	performance	
across	the	member	states.	The	Innovation	Scoreboard	compiled	by	Eurostat	is	one	means	of	obtaining	
information on the degree of research and innovation in the different countries.  A memo issued in 
February	201169,	presents	the	innovation	performance	calculated	on	the	basis	of	25	indicators	covering	
five	dimensions	of	innovation:
Innovation drivers: •	 the structural conditions required for innovation potential;
Knowledge creation: •	 the	investments	in	R	&	D	activities;	
Innovation & entrepreneurship:•	 	efforts	towards	innovation	at	the	firm	level;	
Applications•	 :	labour	and	business	activities	and	their	value	added	in	innovative	sectors;	and	
Intellectual property•	 :	achieved	results	in	terms	of	successful	know-how.
69 Eurostat, MEMO/11/56, Brussels, 1st February 20011, The Innovation Union Scoreboard 20011: Monitoring the 
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LV BG LT RO SK PL HU MT GR ES CZ IT PT EE SI CY EU FR LU IE NL AT BE UK DE FI DK SE
MODEST INNOVATORS MODERATE INNOVATORS INNOVATION FOLLOWERS INNOVATION LEADERS
note: average performance is m easured using a composite indicator building on d ata for 2 4 indicators going f rom a lowest 
possible per formance o f 0 to a  maximum possible performance of 1 . average performance in 2010 r eﬂects performance in  
2008/2009 due to a lag in data availability.
The performance of Innovation leaders is 20% or more above that of the eu27; of Innovation followers it is less than 20% above  
but more than 10% below that of the eu27; of moderate innovators it is less than 10% below but more than 50% below that of the  
eu27; and for modest innovators it is below 50% that of the eu27.
Figure 6.3 Overall Innovation Performances: the EIS Summary Innovation Index 2010
70/71 Eurostat, MEMO/08/87, Brussels, 14th February 2008, European Innovation Scoreboard 2007: Summary  
 of the situation in the 27 Member States.
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The	 main	 findings	 of	 the	 IUS	 201072	 are	 based	 on	 the	 average	 innovation	 performance	 across	 24	
indicators.	 	 The	Member	 States	 fall	 into	 four performance groups: Innovation leaders; Innovation 
followers;	 Moderate	 innovators	 and	 Modest	 innovators.	 Denmark,	 Finland,	 Germany	 and	 Sweden	
feature	a	performance	well	above	that	of	the	EU27.	These	countries	are	the	Innovation leaders.	Austria,	
Belgium,	Cyprus,	Estonia,	France,	Ireland,	Luxembourg,	Netherlands,	Slovenia	and	the	UK	all	show	a	
performance close to that of the EU27. These countries are the Innovation followers. The performance 
of	Czech	Republic,	Greece,	Hungary,	Italy,	Malta,	Poland,	Portugal,	Slovakia	and	Spain	is	below	that	
of the EU27. These countries are the Moderate innovators.	 The	 performance	 of	 Bulgaria,	 Latvia,	
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strengths	 were	 in	 open,	 excellent	 and	 attractive	 research	 systems	 and	 intellectual	 assets.	 Relative	
weaknesses	 were	 human	 resources,	 open,	 excellent	 and	 attractive	 research	 systems,	 finance	 and	
support,	linkages	and	entrepreneurship	and	innovators.
72 Maastricht Economic and social Research and training centre on Innovation and Technology (UNU-MERIT) with 
the contribution of DG JRC G3 of the European Commission, 2011, Innovation Union Scoreboard 2010 The 
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Figure 6.5: Annual Growth per indicator73
Specific data on the innovation scoreboard
The	most	recent	data	for	Malta	with	respect	to	Research	and	Development	can	be	obtained	from	the	





Table 6.1: Research and Development Expenditure, by sectors of performance; All sectors- % of 
GDP74
Country 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) 1.83s 1.86s 1.86s 1.87s 1.86s 1.83s 1.82s 1.85s 1.85s 1.92s 2.01s 
Malta : : : 0.26 0.26 0.53b 0.56 0.61 0.58p 0.57 0.54 
(:)	Incomplete	data											(s)	Eurostat	estimate			(p)	Provisional	value		 (b)	Break	in	series
It	 can	 be	 seen	 that	 the	 %	 GDP	 devoted	 by	 all	 sectors	 to	 research	 and	 development	
expenditure	 is	 much	 less	 than	 that	 for	 the	 EU	 average	 and	 far	 off	 from	 the	 Lisbon	
targets.	This	shows	that	Malta	still	has	a	long	way	to	go	in	terms	of	investment	in	R	&	D	and	more	efforts	
need	to	be	done.	Having	said	this,	Malta	has	shown	a	steady	increase	between	2004	and	2006	which	
has levelled since then.
73 Maastricht Economic and social Research and training centre on Innovation and Technology                        
(UNU-MERIT) with the contribution of DG JRC G3 of the European Commision, 2011, INNOVATION 
 UNION SCOREBOARD 2010.  The Innovation Union’s performance scoreboard for Research and Innovation, 
Pro Inno Europe pg 40.
74 Adapted from http://epp.eurostat.ec.europa.eu/tgm/table.do?tab=table&init=1&plugin=0&language=en&pcode
=tsc00001 
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Table 6.2: Share of research and development personnel, by sectors of performance; all sectors 
- Head count (% of the labour force)75
Country 1998 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) : : 0.9s 0.91s 0.92s 0.92s 0.93s 0.95s 0.98s 1s 1.04s 1.07s




Table 6.3: Total researchers (FTE), by sectors of performance; All sectors-FTE: full-time 
equivalent76
Country 2001 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) 1162093s 1206675s 1251737s 1297144s 1368800s 1458364s 1451653s 1515516s 1584880s





Table 6.4: Share of women researchers, by sectors of performance; all sectors -Head count (% 
of total researchers)77
Country 1999 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) : 28s 30s 30.3s 30.4s 30.6s 31.1s 31.2s 32s 32.1 : 






Table 6.5: Share of government budget appropriations or outlays for research and development 
(% of General Government Development)78
Country 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) 1.6(s) 1.58(s) 1.52(s) 1.51(s) 1.47(s) 1.49(s) 1.47(s) 1.48(s)
Malta : : 0.4b 0.43 0.37 0.35 0.35 0.39p
(s)	Eurostat	estimate				(b)	Break	in	series					(p)	Provisional	Value
The	share	of	government	 funding	for	research	and	development	 in	Malta	 is	much	 lower	 than	that	 for	
the 
75  http://epp.eurostat.ec.europa.eu/tgm/table.do?tab=table&init=1&plugin=0&language=en&pcode=tsc00002 
76  http://epp.eurostat.ec.europa.eu/tgm/table.do?tab=table&init=1&plugin=0&language=en&pcode=tsc00004





















































































Table 6.6: Human resources in science and technology as a share of labour force - Total; (%)79
Country 2000 2001 2002 2003 2004 2005 2006 2007 2008 2009
EU (27) 34.0 34.5 35.0 35.9 37.0 37.8 38.6 39.2 39.6 40.1
Malta 28.2 28.0 25.9 27.4 28.4b 29.9 30.4b 31.9 32.1 32.3 
(b)	Break	in	series







Table 6.7: R & D personnel in full-time equivalent (FTE) in 2006 and annual average growth rate 
2001-2006, EU-27 and selected countries81














EU-27 2167281 2 1155669 2 330451 1 654955 2 26305 5






6.4 Participation of Higher Education in the RTDI Programme
The	National	Research,	Technological	Development	and	Innovation	(RTDI)	Programme,	as	well	as	the	
National Research and Development funding programme for Malta are government’s initiatives and 
investments	 in	Research	 and	Development.	The	RTDI	 programme	was	 designed	 and	 formulated	 to	
achieve	a	number	of	core	objectives:
	 	 to	promote	a	culture	 for	 continuous	scientific	 research	and	 innovation	as	well	 as	provide	•	
the technical support for Malta to meet its requirements for the implementation of the Acquis 
Communitaire; and 
					to	encourage	public-private	sector	partnerships	and	cross-sectoral	synergies,	involving	all	•	





80/81 Eurostat, Statistics in Focus, 91/2008, 91/2008,  Science and Technology,  Wilen Haken, R & D Expendi-
ture and Personnel. 
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2004 700 85 7,000 14
2006 930 58 6,800 7
2008 700 40 5,400 8
2009 300 17 1,500 3









6.5 The contribution of Research and Development by businesses
A Business Research and Innovation survey82	carried	out	by	the	National	Statistics	Office	revealed	that,	
despite	high	innovation	costs	and	limited	funds	for	research,	enterprises	were	able	to	offer	an	increased	


































































































aTable 6.9: Distribution of Research and Development Personnel in Business 2004-683
Males Females
Full-time Part-time Full-time Part-time
2004 2006 2004 2006 2004 2006 2004 2006
Researches




Other University degrees and tertiary diplomas












































































outlay	on	R	&	D	activities.                                                          
Table 6.10: Distribution of Research and Development Personnel in Business 2006-885
Males Females
Full-time Part-time* Full-time Part-time*
2006 2008 2006 2008 2006 2008 2006 2008
Researches


























total 349 389 119 113 81 98 36 16
Ph.D graduates
Masters and first degree graduates
Diplomas






































83 National Statistics Office, Press Release 166/2008, September 2008, Business Research and Innovation 2004-
2006.
84 National Statistics Office, Press Release 173/2010, 14 September 2010, Business Research and Innovation: 
2006-2008. 
85 National Statistics Office, Press Release 173/2010, 14 September 2010, Business Research and Innovation: 
2006-2008.
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Lack of funds within your 
enterprise or enterprise group Lack of information on markets
Innovative enterprises 23 34 Innovative enterprises 12 12
Non-innovative enterprises 40 54 Non-innovative enterprises 24 12
Lack of finance from sources 
outside your enterprise
Difficulty in finding cooperation 
partners for innovation
Innovative enterprises 16 24 Innovative enterprises 9 14
Non-innovative enterprises 33 41 Non-innovative enterprises 18 16
Innovation costs too high Markets dominated by established enterprises
Innovative enterprises 31 37 Innovative enterprises 25 24
Non-innovative enterprises 79 68 Non-innovative enterprises 47 52
Lack of qualified personnel
Uncertain demand for 
innovative goods or services
Innovative enterprises 14 16 Innovative enterprises 27 25
Non-innovative enterprises 20 17 Non-innovative enterprises 71 42
Lack of information on 
technology
Innovative enterprises 5 4
Non-innovative enterprises 19 12




Master and Doctoral graduates in Malta needs to increase.  
One	recent	major	initiative	aimed	towards	achieving	this	goal	is	the	introduction	of	the Strategic Educational 
Pathways	Scholarships	(STEPS)	scheme	which	aims	to	provide	more	opportunities	to	promote	further	









86 Adapted from: National Statistics Office, Press Release 166/2008, September 2008, Business Research and     
Innovation 2004-2006.






















































































This	 chapter	was	 an	 attempt	 at	 obtaining	 a	 snapshot	 of	 the	 level	 of	 Research	 and	Development	 in	
Malta	and	 the	contribution	of	Higher	Education	 to	 research.	 It	 can	be	seen	 that	Higher	Education	 is	
contributing	to	R	&	D	in	terms	both	of	having	personnel	dedicated	to	research	as	well	as	securing	funding	
for Research and Development. 
As	the	most	recently	approved	projects	under	the	RTDI	project	show,	the	University	of	Malta	is	starting	
to	 forge	 closer	 links	 in	 its	 research	 through	 the	 partnerships	 in	 these	 projects.	 On	 the	 other	 hand,	
Government	has	shown	over	the	last	few	years	a	more	determined	and	focused	commitment	through	




Chapter 7:  
















_		 34,200	people	 from	the	 inactive	or	active	population	would	need	 to	upgrade	 their	
skills	to	higher	qualification	levels;





















88 National Commission for Higher Education (NCHE), 2009, Report on Skills for the Future, Report by the National 








































































































What	 are	 your	 comments	 about	 the	 graduates’	 expectations	 in	 terms	 of	 type	 of	 job	 and	•	
salaries	requested?
Overall	a	total	of	20	employers	were	contacted.	The	table	overleaf	gives	the	total	number	of	employers	






Table 7.1: Frequency of employers contacted across the sectors identified
Sector No. of Employers Graduates
Education 4 Teachers/TEFL teachers                                       Graduates from Faculty of Education and Arts
Financial 3 Graduates from Faculty of Economics, Management and Accountancy
Manufacturing 4 Mechanical and Electrical Engineering 
Healthcare 2 Faculty of Medicine and Institute of Healthcare
ICT 4 Institute of Computer Studies – B.Sc. ICT(Hons.), B.Sc. (IT& Business) 
Tourism 3 Bachelor in Tourism Studies & ITS graduates






This	 section	 tackles	 the	 comments	 made	 by	 employers,	 more	 specifically,	 the	 Human	 Resource	
managers	 of	 large	manufacturing	 companies.	 In	most	 cases,	 employers	 talked	 about	 the	 quality	 of	
electrical	and	mechanical	engineers.	One	employer	from	the	Pharmaceutical	sector	employed	mainly	
science graduates.
Technical preparation of graduates: •	 The	 employers	 interviewed	 overall	 agreed	
that more or less engineers graduating from the University of Malta had an overall good 
technical	background.	They	 felt	 that	many	of	 the	graduates	 recruited	directly	 from	University	
tended	 to	 have	 the	 required	 technical	 background	 knowledge	 to	 perform	 the	 required	
job	 within	 their	 enterprise.	 Employers,	 however,	 also	 commented	 that	 mechanical	 and	
electrical engineers tended to lack practical skills and needed some time in order to adapt 
to	 the	 practical	 aspect	 of	 the	 job.	A	 similar	 response	was	 obtained	 by	manufacturers	 in	 the	
Pharmaceutical	sector	employing	science	graduates.	This	was	not	considered	as	a	particular	
deficiency	 but	mainly	 the	 result	 of	 the	 limited	work	 experience	 that	many	 graduates	 tend	 to	
have	 during	 their	 undergraduate	 studies.	 This	 statement	 was	 said	 mainly	 in	 comparison	 to	
students	from	MCAST	who	tend	to	have	more	on-the-job	training	when	compared	to	University	
graduates.		On	the	other	hand,	while	strong	on	exposure	to	the	practical	aspect	of	work,	MCAST	




Soft skills and communication skills•	 : Employers from the manufacturing sector felt that 
graduating engineers’ social and communication skills still had room for improvement. They 
commented	that	although	one	cannot	generalise,	as	they	did	come	across	a	number	who	did	






graduates developing these skills as part of their tertiary training;
Experience of the labour market: •	 Employers	stated	that	newly	graduated	engineers	tend	










Suggestions for improvement in the training of graduates•	 :	 Employers	 put	 forward	 a	
number	of	suggestions	that	can	be	taken	up	as	part	of	undergraduate	studies.	All	employers	






























































































Graduates’ expectations from the labour market: •	 As	 already	 indicated,	 employers	
emphasised	the	need	for	undergraduates	 to	have	work	experience.	 It	could	either	be	a	work	
placement	 during	 summer	 or	 form	 part	 of	 the	 degree	 plus	 programme	which	 is	 already	 run	




to	business	concepts	and	marketing	practices	would	help	 them	understand	better	 the	 labour	
market	and	the	importance	of	competitiveness.	Overall,	there	was	a	positive	attitude	from	the	
industrial sectors involved in this study and many stated that they already had some form of such 
experiences	and	that	they	would	be	willing	to	participate	and	help	in	the	implementation	of		work	
experience	for	tertiary	students;
The	 gist	 obtained	 from	 these	 few	 interviews	 is	 that	 while	 overall	 the	 quality	 of	 graduates
for	the	manufacturing	sector	is	quite	good,	there	is	still	room	for	improvement,	particularly	in	the	exposure	











Technical preparation of graduates: •	 Graduates	were	more	or	less	considered	to	have	a	
good	level	of	knowledge	of	the	English	language,	maybe	a	little	better	for	B.A.	graduates	but	
not	always	the	case.	However,	there	tends	to	be	an	overall	weakness	with	fluency	of	the	spoken	




to	have	due	 to	 their	 young	age	and	 inexperience	of	 life	 compared	 to	older	workers.	As	one	
employer	described,	young	graduates	 tend	to	not	have	good	general	knowledge	or	 thorough	
insights	on	current	affairs.	With	respect	to	graduates	working	within	the	compulsory	education	
sector,	 the	quality	of	graduates	 is	more	or	 less	acceptable,	even	though	employers	do	come	
across	new	graduates	who	are	not	up	to	standard.	







Experience of the labour market: •	 In	the	case	of	compulsory	education,	more	or	less	new	
graduates	have	a	good	experience	of	what	 to	expect	 from	the	 local	 labour	market.	However,	
there	 is	still	an	overall	 feeling	 that	graduates	 lack	work	place	values	and	 that	 these	need	 to	
be	 instilled	 from	a	 young	age	as	early	 as	 the	 secondary	 level	 of	 education.	Teaching	 is	 still	
considered	as	a	vocational	job	and	as	such	members	of	the	profession	should	have	particular	
attitudes and values;
Suggestions for improvement in the training of graduates: •	 One	 of	 the	 employers	


















They	 can	 work	 in	 the	 various	 aspects	 of	 financial	 services	 which	 have	 also	 been	 identified	 by	 the	
Government	of	Malta	as	a	sector	where	Malta	can	become	a	centre	of	excellence.




would	 have	 talked	 a	 lot	 about	 income	 tax	 returns	 but	 wonders	 how	much	 they	would	 have	
actually tackled a real situation as part of their training;
Soft skills and communication skills•	 :	Employers	noted	that	graduates	tend	to	be	ashamed	
to	ask	for	help.	They	tend	to	 lack	those	skills	which	are	necessary	for	marketing	and	dealing	

































































































Suggestions for improvement in the training of graduates: •	 Employers	suggested	two	
different	opinions.	One	included	a	more	practical	and	hands	on	approach	in	the	training	provided	
at	University.	They	 suggested	 that	 students	need	 to	experience	 real	 practical	 examples	and	
tutors need to move from theory to practice.  Employers also suggested that University students 
should	use	the	summer	months	to	obtain	work	experience	in	the	sector.	One	employer	stated	
















Technical preparation of graduates: •	 Employers from the Tourism sector stated that there 
was	a	difference	between	graduates	coming	from	the	University	of	Malta	and	those	coming	from	
ITS. The difference related mainly to more academic orientation in the case of graduates from 
the	University,	and	more	work	oriented	training	in	the	case	of	ITS.	Those	coming	from	ITS	were	
considered	to	be	better	prepared	to	work	in	the	sector.
Soft skills and communication skills•	 :	Those	coming	from	ITS	were	thought	to	have	good	
social	and	work	skills	for	the	sector.	Employers	considered	that	the	time	spent	working	abroad	
was	very	beneficial	as	this	instilled	in	many	of	them	a	positive	work	ethic	and	approach	which	is	
very important in the tourism sector.
Experience of the labour market: •	 As	has	already	been	indicated,	employers	noted	how	
those	coming	from	ITS	are	well	prepared	to	the	realities	of	work	and	have	acquired	work-related	
skills.	This	is	considered	to	be	the	result	of	the	greater	exposure	to	the	world	of	work	which	ITS	
and the apprenticeship scheme provides.
Suggestions for improvement in the training of graduates:  The only recommendation 
put	forward	was	that	of	increasing	work	experience	in	the	institutions	providing	education	and	





















Experience of the labour market•	 :	 The	 only	 comment	 that	 employers	 made	 about	





Suggestions for improvement in the training of graduates: •	 Due to the good opinion 
of	 ICT	 graduates	 very	 few	 recommendations	 and	 suggestions	 were	 put	 forward.	 However,	
employers	were	in	favour	of	experiences	of	working	in	ICT	companies	during	training	as	well	as	
having	projects	which	are	directly	linked	with	the	labour	market	as	two	desirable	suggestions.







Technical preparation of graduates: •	 Employers	are	overall	happy	with	the	academic	level	
of	 graduates	 in	 that	 they	 are	 quite	 knowledgeable.	 The	main	 comment	was	with	 respect	 to	




























































































aSoft skills and communication skills: •	 The	particular	 comment	put	 forward	was	mainly	
from	the	private	sector.	The	employer	stated	that	in	the	private	sector,	customer	and	patient	care	
is paramount and he felt that initial training does not take into consideration the fact that some of 
the	trained	graduates	may	end	up	within	the	private	sector.	In	fact,	graduates	tend	to	lack	some	
of the customer - patient relationship skills.
Experience of the labour market•	 :	There	was	overall	agreement	that	training	did	provide	
a	degree	of	experience	of	 the	sector,	 although	 this	 tends	 to	be	more	within	 the	government	
provision.	However,	there	was	a	comment	that	work	experience	should	be	more	learner-	focused	
and may also include a learning programme for the trainees.
Suggestions for improvement in the training of graduates•	 :	The	suggestions	put	forward	
build	on	 the	previous	 comments	 refer	 to	 the	awareness	of	 training	 institutions	of	 the	private	










transition89,	 employers	 talking	 about	 youths	made	 similar	 comments	 on	 how	Maltese	 youths	 tend	 to	
have	a	good	academic	preparation	but	the	education	system	can	do	more	to	help	them	develop	better	








better	 for	 the	world	of	work,	but	will	also	help	provide	an	adequate	supply	of	graduates	to	the	 labour	
market	to	fulfil	future	job	requirements.		








89 Gatt S. & Gatt K., 2006, The School to Work Transition of Young People in Malta, Monitoring and Evaluation 
Unit Business Development Division Employment and Training Corporation (Malta)
90 National Commission for Higher Education (NCHE), 2009, Report on Skills for the Future, Report by the National 










these	past	years	where	new	graduates	emerge	with	 little	work	experience.	 It	 is	only	recently	 that	 the	
University	of	Malta	has	focused	on	the	need	for	a	more	smooth	transition.	This	has	been	reflected	in	
the	inclusion	of	elements	of	work	in	some	courses.	For	example,	in	education,	student	teachers	have	















need	 help	 and	 support	 to	 adapt	 to	 new	 realities.	 Such	 help	 is	 usually	 incorporated	within	 induction	
courses	 or	 periods.	A	 number	 of	 large	 companies,	 particularly	 in	 the	manufacturing	 industry	 tend	 to	
have	a	long	period	of	initial	training	when	they	start	work.	Good	effective	induction	programmes	would	





In	 putting	 together	 the	 comments	 made	 by	 employers	 about	 University	 graduates,	 it	 appears	 that	




conference	 organised	 by	 the	 National	 Commission	 for	 Higher	 Education	 (NCHE)	 where	 employers	
advocated	a	need	in	the	future	for	soft	skills	and	language	proficiency	in	many	of	the	sectors	of	Malta’s	
local	labour	market92.
91 Information extracted from http://www.um.edu.mt/degreeplus/home.html
92 National Commission for Higher Education (NCHE), 2009, Report on Skills for the Future, Report by the National 


































































































List of Bologna Seminars Malta




National Training Seminar for - Bologna	Experts	2008-2009,	17-18	March	2009.
Recognition,	6	May	2009.- 
Euro-Med Seminar for - Bologna	Experts	2008-2009,	22-23	June	2009.
 2009 - 2011 cycle:
Quality Assurance: A National - Bologna	Process	Seminar,	19	November	2010.





























































aThe three main Higher Education Institutions in Malta
University of Malta (UoM)
The University of Malta is the main provider of Higher 






full-time or part-time courses. 
 
The	 University	 is	 geared	 towards	 the	 infrastructural	 and	 industrial	 needs	 of	 the	 country	 to	 provide	
expertise	 in	 fields	 mostly	 relevant	 to	 Malta’s	 socio-economic	 development.	 Almost	 3,000	 students	
graduate	 in	 various	disciplines	annually.	The	degree	 courses	offered	by	 the	University	 are	designed	
to	produce	highly	qualified	professionals,	with	research	experience	that	enables	students	to	enter	and	
move	within	the	labour	market.
Malta College of Arts, Science and 
Technology (MCAST)
MCAST is the main institution offering vocational education in Malta. The college also gives students 
the opportunity to pursue their studies up to Higher Education. MCAST offers a variety of vocational 





Institute of Tourism Studies (ITS)
The Institute of Tourism Studies is a vocational education institution 
in	 Malta.	 It	 offers	 education	 and	 training	 to	 students	 enabling	 them	








































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Table: Allocation of Funds for ERASMUS programme (students and staff)







* Source EUPU 2000-2006 report
ERASMUS students study abroad
Table:  Number of students selected for ERASMUS study period




Table:  Number of students selected for ERASMUS study exchange per institutions year 
Year








Table: Number of males and females on mobility per year for 2007-9
Year
Males Females Total
No. % No. % No. %
University of Malta
2006-7 36 29.27 87 70.73 123 100
2007-8 37 35.24 68 64.76 105 100
2008-9 44 33.59 87 66.41 131 100
Table: Area of Study of students on exchange at UoM
Area of study
2006-7 2007-8 2008-9
No. % No. % No. %
01 0 0 0 0 1 0.76
126
02 4 3.25 4 3.81 0 0.00
03 1 0.81 0 0.00 5 3.82
04 2 1.63 3 2.86 3 2.29
05 2 1.63 3 2.86 2 1.53
06 7 5.69 6 5.71 9 6.87
07 5 4.07 3 2.86 0 0.00
08 5 4.07 2 1.90 7 5.34
09 19 15.45 8 7.62 8 6.11
10 15 12.20 15 14.29 25 19.08
11 3 2.44 7 6.67 0 0.00
12 46 37.40 41 39.05 46 35.11
13 2 1.63 0 0.00 4 3.05
14 10 8.13 9 8.57 14 10.69
15 2 1.63 4 3.81 7 5.34
16 0 0.00 0 0.00 0 0.00
Total 123 100 105 100.00 131 100.00






07	–	Geography,	Geology	 08	–	Humanities	 	 	
09	–	Languages	&	Philological	Sciences					 10	–	Law	 	 	 	
11	–	Mathematics,	Informatics	 12	–	Medical	Sciences	 	 											




























































aTable: Final Degree to be obtained by students on exchange 2000-2006 at UoM
Degree 2006-7 2007-8No. % No. %
Bachelor of Engineering & 
Architecture (Hons.) 4 3.25 4 3.81
B. Communications 1 0.81 3 2.86
B. Pharmacy 14 11.38 0 0.00
B. Psychology 3 2.44 0 0.00
B. Ed (Hons..) 0 0.00 3 2.86
B. Engineering 7 5.69 5 4.76
Conservation in Conservation and 
Restoration studies 1 0.81 1 0.95
B. Science (Hons..) 1 0.81 1 0.95
B. Science (Nursing) 8 6.50 11 10.48
Diploma in Health Science (Nursing) 4 3.25 5 4.76
B. Science (Midwifery) 0 0.00 2 1.90
B. Science (Communication Therapy) 4 3.25 0 0.00
B. Science (Physiotherapy) 4 3.25 7 6.67
B. Science Hons.. (Medical Laboratory 
Science) 0 0 2 1.90
B. Sc IT (Hons..) 1 0.81 3 2.86
BA (Hons..) 31 25.20 18 17.14
BA (Tourism Studies) 2 1.63 0 0.00
B. European Studies 3 2.44 3 2.86
B. Sc (Hons..) Computer Science 
and Artificial Intelligence and 
Mathematics
0 0.00 1 0.95
B.Sc Business & Computing 0 0 3 2.86
B. Science (Radiotherapy) 12 9.76 12 11.43
LLD 12 9.76 15 14.29
M. Science ( Engineering) 0 0.00 2 1.90
M. Phil 0 0.00 1 0.95
M. Arts 3 2.44 0 0.00
MA Anthropology 1 0.81 0 0.00
MA Human Rights 3 2.44 0 0.00
MSc. Computer & Artificial 
Intelligence 0 0 1 0.95
MA Cognitive Neuroscience 2 1.63 0 0.00
MA History of Arts 1 0.81 0 0.00
MA Computer science 1 0.81 0 0.00
Master in Health Science 0 0 2 1.90
Total 123 100 105 100
128




No. % No. % No. %
Austria 2 1.63 0 0.00 0 0
Belgium 6 4.88 3 2.86 11 8.40
Czech 
Republic 2 1.63 1 0.95 1 0.76
Denmark 5 4.07 4 3.81 10 7.63
Finland 4 3.25 9 8.57 14 10.69
France 13 10.57 1 0.95 2 1.53
Germany 6 4.88 0 0.00 1 0.76
Greece 0 0 0 0 1 0.76
Ireland 14 11.38 14 13.33 11 8.40
Italy 36 29.27 30 28.57 31 23.66
Lithuania 0 0 0 0 2 1.53
Netherlands 5 4.07 5 4.76 6 4.58
Norway 0 0 2 1.90 1 0.76
Poland 1 0.81 3 2.86 4 3.05
Portugal 6 4.88 2 1.90 2 1.53
Romania 1 0.81 0 0.00 0 0.00
Slovenia 0 0 1 0.95 0 0.00
Spain 3 2.44 3 2.86 4 3.05
Sweden 5 4.07 5 4.76 7 5.34
Turkey 0 0 1 0.95 0 0.00
United 
Kingdom 14 11.38 21 20.00 23 17.56
Total 123 100.00 105 100.00 131 100.00




No. % No. % No. %
1.0 0 0 0 0 3 2.33
1.5 0 0 1 0.95 0 0.00
1.75 1 0.81 0 0.00 0 0.00
2 1 0.81 0 0.00 0 0.00
2.5 0 0 1 0.95 0 0.00
3.0 44 35.77 31 29.52 42 32.56
3.25 12 9.76 8 7.62 7 5.43
3.5 7 5.69 14 13.33 6 4.65
3.6 0 0.00 0 0.00 0 0.00
3.75 10 8.13 3 2.86 3 2.33
4.0 8 6.50 19 18.10 23 17.83
4.25 10 8.13 1 0.95 12 9.30
4.5 11 8.94 8 7.62 11 8.53
4.75 4 3.25 4 3.81 6 4.65



























































a5.25 3 2.44 1 0.95 2 1.55
5.5 0 0.00 1 0.95 2 1.55
5.75 1 0.81 1 0.95 0 0.00
6.0 1 0.81 1 0.95 0 0.00
7.0 0 0.00 0 0.00 0 0.00
7.5 0 0.00 0 0.00 0 0.00
8.0 0 0.00 0 0.00 0 0.00
8.25 0 0 1 0.95 0 0.00
8.5 0 0 0 0 1 0.78
8.75 0 0.00 1 0.95 0 0.00
9.0 3 2.44 0 0.00 3 2.33
9.25 0 0 1 0.95 0 0.00
9.5 0 0 0 0.00 0 0.00
9.75 0 0 0 0 1 0.78
Total 123 100 105 100.00 1291 100.00
Table: Value of Grant Received by ERASMUS students for the period 2007-2009 at UoM
Value of Grant €
2006-7 2007-8 2008-9
No. % No. % No. %
<500 0 0.00 0 0.00 62 3.85
751-1000 0 0.00 0 0.00 0 0.00
1001-1250 0 0.00 0 0.00 4 3.08
1251-1500 5 4.07 1 0.96 38 29.23
1501-1750 38 30.89 0 0.00 6 4.62
1751-2000 22 17.89 17 16.35 26 20.00
2001-2250 15 12.20 12 11.54 18 13.85
2251-2500 12 9.76 29 27.88 9 6.92
2501-2750 15 12.20 20 19.23 18 13.85
2751-3000 10 8.13 3 2.88 3 2.31
3001-3250 1 0.81 13 12.50 0 0.00
3251-3500 0 0.00 0 0.00 0 0.00
3501-3750 0 0.00 3 2.88 0 0.00
3751-4000 0 0.00 0 0.00 1 0.77
4001-4250 0 0.00 1 0.96 0 0.00
4251-4500 0 0.00 0 0.00 2 1.54
4501-4750 0 0.00 1 0.96 0 0.00
4751-5000 0 0.00 0 0.00 0 0.00
>5000 3 2.44 4 3.85 0 0.00
Total 1213 100 1044 100.00 131 100.00
130
Table: Distribution of students on ERASMUS visits across gender 2006-2007 at UoM
Country visited
Male Female TOTAL
No. % No. % No. %
Austria 0 0 2 1.63 2 1.63
Belgium 0 0.00 6 4.88 6 4.88
Czech Republic 2 0.02 0 0.00 2 1.63
Denmark 2 0.02 3 2.44 5 4.07
Finland 1 0.01 3 2.44 4 3.25
France 2 0.02 11 8.94 13 10.57
Germany 1 0.01 5 4.07 6 4.88
Ireland 5 0.04 9 7.32 14 11.38
Italy 10 0.08 26 21.14 36 29.27
Netherlands 2 0.02 3 2.44 5 4.07
Poland 0 0.00 1 0.81 1 0.81
Portugal 4 0.03 2 1.63 6 4.88
Romania 0 0.00 1 0.81 1 0.81
Spain 0 0.00 3 2.44 3 2.44
Sweden 0 0.00 5 4.07 5 4.07
United Kingdom 7 0.06 7 5.69 14 11.38
Total 36 0.29 87 70.73 123 100.00
Table: Distribution of students on ERASMUS visits across gender 2007-2008 at UoM
Country visited
Male Female TOTAL
No. % No. % No. %
Austria 0 0.00 0 0 0 0
Belgium 1 0.95 2 1.90 3 2.86
Czech Republic 1 0.95 0 0.00 1 0.95
Denmark 2 1.90 2 1.90 4 3.81
Finland 1 0.95 8 7.62 9 8.57
France 1 0.95 0 0.00 1 0.95
Greece 0 0.00 0 0.00 0 0.00
Germany 0 0.00 0 0.00 0 0.00
Ireland 2 1.90 12 11.43 14 13.33
Italy 8 7.62 22 20.95 30 28.57
Netherlands 2 1.90 3 2.86 5 4.76
Norway 2 1.90 0 0.00 2 1.90
Poland 2 1.90 1 0.95 3 2.86
Portugal 0 0.00 2 1.90 2 1.90
Slovenia 0 0.00 1 0.95 1 0.95
Spain 1 0.95 2 1.90 3 2.86
Sweden 1 0.95 4 3.81 5 4.76
Turkey 1 0.95 0 0.00 1 0.95
United Kingdom 14 13.33 7 6.67 21 20.00



























































aTable: Distribution of students on ERASMUS visits across gender 2008-2009 at UoM
Country visited
Male Female TOTAL
No. % No. % No. %
Austria 0 0 0 0 0 0
Belgium 1 0.76 10 7.63 11 8.40
Czech Republic 1 0.76 0 0.00 1 0.76
Denmark 5 3.82 5 3.82 10 7.63
Finland 6 4.58 8 6.11 14 10.69
France 0 0.00 2 1.53 2 1.53
Germany 1 0.76 0 0.00 1 0.76
Greece 1 0.76 0 0.00 1 0.76
Ireland 0 0.00 11 8.40 11 8.40
Italy 11 8.40 20 15.27 31 23.66
Lithuania 1 0.76 1 0.76 2 1.53
Netherlands 2 1.53 4 3.05 6 4.58
Norway 0 0.00 1 0.76 1 0.76
Poland 4 3.05 0 0.00 4 3.05
Portugal 1 0.76 1 0.76 2 1.53
Spain 1 0.76 3 2.29 4 3.05
Sweden 2 1.53 5 3.82 7 5.34
United Kingdom 7 5.34 16 12.21 23 17.56
Total 44 33.59 87 66.41 131 100.00
Table: Area of Study of students on exchange by gender 2006-2007at UoM
Area of study
Male Female TOTAL
No. % No. % No. %
02 0 0 4 3.25 4 3.25
03 0 0.00 1 0.81 1 0.81
04 0 0.00 2 1.63 2 1.63
05 0 0.00 2 1.63 2 1.63
06 5 4.07 2 1.63 7 5.69
07 3 2.44 2 1.63 5 4.07
08 1 0.81 4 3.25 5 4.07
09 6 4.88 13 10.57 19 15.45
10 4 3.25 11 8.94 15 12.20
11 0 0.00 3 2.44 3 2.44
12 12 9.76 34 27.64 46 37.40
13 4 3.25 6 4.88 10 8.13
14 0 0.00 2 1.63 2 1.63
15 0 0.00 2 1.63 2 1.63
16 0 0.00 0 0.00 0 0.00
Total 35 28.46 88 71.54 123 100.00




06	–	Engineering,	Technology	 											 	 07	–	Geography,	Geology
08	–	Humanities	 	 	 	 	 09	–	Languages	&	Philological		 	
      Sciences     
10	–	Law		 	 	 	 	 11	–	Mathematics,	Informatics
12	–	Medical	Sciences	 	 											 	 13	–	Natural	Sciences	
14	–	Social	Sciences	 	 	 	 15	–	Communication	&	Inf.	Science
16-	Other	Areas	of	Study	
Table: Area of Study of students on exchange by gender 2007-2008 at UoM
Area of study
Male Female TOTAL
No. % No. % No. %
02 2 1.90 2 1.90 4 3.81
03 0 0.00 0 0.00 0 0.00
04 3 2.86 0 0.00 3 2.86
05 2 1.90 1 0.95 3 2.86
06 6 5.71 0 0.00 6 5.71
07 1 0.95 2 1.90 3 2.86
08 1 0.95 1 0.95 2 1.90
09 5 4.76 3 2.86 8 7.62
10 5 4.76 10 9.52 15 14.29
11 4 3.81 3 2.86 7 6.67
12 5 4.76 36 34.29 41 39.05
13 0 0.00 0 0.00 0 0.00
14 3 2.86 6 5.71 9 8.57
15 1 0.95 3 2.86 4 3.81
16 0 0.00 0 0.00 0 0.00
Total 38 36.19 67 63.81 105 100.00
Area of Study of students on exchange:
02	–	Architecture,	Urban	and	Regional	Planning	 	 03	–	Art	and	Design	 	
04	–	Business	Studies	&	Management	Sciences	 	 05	–	Education,	Teacher	Training	
06	–	Engineering,	Technology	 											 	 07	–	Geography,	Geology
08	–	Humanities	 	 	 	 	 09	–	Languages	&	Philological		 	
      Sciences     
10	–	Law		 	 	 	 	 11	–	Mathematics,	Informatics	
12	–	Medical	Sciences	 	 											 	 13	–	Natural	Sciences	
































































No. % No. % No. %
14 1 0.76 1 0.76 2 1.53
32 1 0.76 6 4.58 7 5.34
34 1 0.76 2 1.53 3 2.29
38 10 7.63 15 11.45 25 19.08
62 0 0.00 1 0.76 1 0.76
212 4 3.05 1 0.76 5 3.82
221 0 0.00 1 0.76 1 0.76
222 1 0.76 3 2.29 4 3.05
223 1 0.76 2 1.53 3 2.29
225 0 0.00 1 0.76 1 0.76
226 2 1.53 3 2.29 5 3.82
311 1 0.76 1 0.76 2 1.53
312 0 0.00 1 0.76 1 0.76
313 0 0.00 6 4.58 6 4.58
345 2 1.53 3 2.29 5 3.82
443 2 1.53 2 1.53 4 3.05
521 4 3.05 2 1.53 6 4.58
522 0 0.00 1 0.76 1 0.76
581 2 1.53 1 0.76 3 2.29
723 8 6.11 23 17.56 31 23.66
725 3 2.29 8 6.11 11 8.40
729 1 0.76 3 2.29 4 3.05
Total 44 33.59 87 66.41 131 100.00




221	–	Religion	 	 	 	 	 222	–	Foreign	Language	
223	–	Mother	Tongue	 	 	 	 225	–	History	&	Archaeology
226	–	Philosophy	&	Ethics	 	 	 311	–	Psychology	
312	–	Sociology	&	Cultural	Studies	 	 313	–	Political	Science	&	civics
345	–	Management	&	Administration	 	 443	–	Earth	Science	 	
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Table:  Number of students selected for ERASMUS on placement




Table: Number of Students on Erasmus placement per Institution per year
Year UoM MCAST ITS Total
2007-8 9 0 1 10




Table: Number of males and females on placement mobility per year 
Year
Males Females Total
No. % No. % No. %
University of Malta
2007-8 1 11.11 8 88.89 9 100
2008-9 0 0 7 100 7 100
Malta College for Arts, Science and Technology
2007-8 0 0 0 0 0 0
2008-9 2 28.57 5 71.43 7 100
Institute of Tourism Studies
2007-8 1 100 0 0 1 100
2008-9 2 100 0 0 2 100
Table: Area of Placement of students on exchange
Area of study
2007-8 2008-9
No. % No. %
Pharmacy 0 0 7 100
Medical Sciences 9 100 0 0
Total 9 100 7 100
Agribusiness 0 0 2 28.57
Business & 
Commerce 0 0 5 71.43
Total 0 0 7 100
Hotel Operations 1 100 2 100



























































aTable: Country of placement for period 2007-2009
Country visited
2007-8 2008-9
No. % No. %
University of Malta
Belgium 2 22.22 0 0
Italy 3 33.33 4 57.14
Spain 2 22.22 2 28.57
United Kingdom 2 22.22 1 14.29
Total 9 100 7 100
Malta College for Arts, Science & Technology
Italy 0 0 2 28.57
Belgium 0 0 5 71.43
Total 0 0 7 100
Institute of Tourism Studies
Belgium 1 100 1 50
Latvia 0 0 1 50
Total 1 100 2 100
Table: Length of visit by ERASMUS placement for the period 2007-2009
Length of Visit (Month)
2007-8 2008-9
No. % No. %
University of Malta
3.25 0 0.00 1 14.29
3.75 2 22.22 0 0.00
4.0 5 55.56 6 85.71
4.25 2 22.22 0 0.00
Total 9 100 7 100
Malta College for Arts, Science & Technology
3.0 0 0 7 100
Institute of Tourism Studies
3.0 1 100 0 0
12.0 0 0 2 0
Total 1 100 2 100
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Table: Value of Grant Received by ERASMUS students for placement for period 2007-2009
Value of Grant
2007-8 2008-9
No. % No. %
University of Malta
2001-2250 0 0 2 28.57
2251-2500 0 0 4 57.14
2501-2750 0 0 1 14.29
3251-3500 3 33.33 0 0.00
3501-3750 2 22.22 0 0
3751-4000 2 22.22 0 0
4251-4500 2 22.22 0 0
Total 9 100 7 100
Malta College of Arts, Science & Technology
1500-1750 0 0 7 100
Institute of Tourism Studies
1750-2000 1 100 0 0
7000-7250 0 0 2 100
Total 1 100 2 100
Table: Distribution of students on ERASMUS visits across gender 2007-2008
Country visited
Male Female TOTAL
No. % No. % No. %
University of Malta
Belgium 0 0 2 22.22 2 20
Italy 1 100 3 33.33 4 40
Spain 0 0 2 22.22 2 20
United Kingdom 0 0 2 22.22 2 20
Total 1 100 9 100.00 10 100
Institute of Tourism Studies



























































aTable: Distribution of students on ERASMUS visits across gender 2008-2009
Country visited
Male Female TOTAL
No. % No. % No. %
University of Malta
Italy 0 0 4 57.14 4 57.14
Spain 0 0 2 28.57 2 28.57
United Kingdom 0 0 1 14.29 1 14.29
Total 0 0 7 100.00 7 100.00
Malta College of Arts, Science & Technology
Italy 1 14.29 1 14.29 2 28.57
Belgium 1 14.29 4 57.14 5 71.43
Total 2 28.57 5 71.43 7 100.00
Institute of Tourism Studies
Belgium  1 50 0 0 1 50
Latvia 1 50 0 0 1 50
Total 2 100 0 0 2 100
ERASMUS 
Teaching Staff Mobility
Table: Number of Teaching Staff on Erasmus per Institution per year
Year UoM MCAST ITS
2006-7 51 0 4
2007-8 38 2 7




Table: Number of male and female teaching staff on mobility per year
Year
Males Females Total
No. % No. % No. %
University of Malta
2006-7 22 43.14 29 56.86 51 100
2007-8 28 71.79 11 28.21 39 100
2008-9 19 52.78 18 50.00 36 100
Malta College for Arts Science & Technology
2006-7 0 0 0 0 0 0
2007-8 2 100 0 0 2 100
2008-9 3 60 2 40 5 100
Institute of Tourism Studies
2006-7 0 0 4 100 4 100
2007-8 4 47.14 3 42.86 7 100
2008-9 4 50 4 50 8 100
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No. % No. % No. %
University of Malta
01 2 3.92 0 0 1 2.70
02 3 5.88 2 5.26 1 2.70
03 3 5.88 3 7.89 4 10.81
04 1 1.96 0 0.00 0 0.00
05 7 13.73 6 15.79 3 8.11
06 3 5.88 1 2.63 5 13.51
07 0 0.00 0 0.00 0 0.00
08 4 7.84 4 10.53 0 0.00
09 9 17.65 5 13.16 3 8.11
10 2 3.92 1 2.63 1 2.70
11 3 5.88 2 5.26 2 5.41
12 6 11.76 8 21.05 8 21.62
13 1 1.96 0 0.00 1 2.70
14 3 5.88 1 2.63 5 13.51
15 2 3.92 2 5.26 1 2.70
16 2 3.92 3 7.89 2 5.41
Total 51 100.00 38 100.00 37 100.00




No. % No. % No. %
Malta College of Arts, Science & Technology
211 N/A N/A 0 0 1 20
342 N/A N/A 0 0 1 20
345 N/A N/A 0 0 1 20
461 N/A N/A 1 50 0 0
523 N/A N/A 0 0 2 40
562 N/A N/A 1 50 0 0
Total N/A N/A 2 100 5 100
Institute of Tourism Studies
3 N/A N/A 0 0 2 25
99 N/A N/A 0 0 1 12.5
225 N/A N/A 0 0 1 12.5
345 N/A N/A 0 0 3 37.5
541 N/A N/A 0 0 1 12.5
345 N/A N/A 7 100 0 0
TOTAL N/A N/A 7 100 8 100
Area of Study of students on exchange:
01	–	Agricultural	Sciences	 	 02	–	Architecture,	Urban	and	Regional			 	 	
    Planning
03	–	Art	and	Design	 	 04	–	Business	Studies	and	Management		 	 	




























































07	–	Geography,	Geology	 	 08	–	Humanities	 	 	 	
09	–	Lang.	&	Philological	Sciences		 10	–	Law		 	 	
11	–	Mathematics,	Informatics	 12	–	Medical	Sciences
13	–	Natural	Sciences	 	 14	–	Social	Sciences	 	 	
15	–	Comm.	&	Information	Sciences	 16	–	Other	Areas	of	Study




Table: Country of institutions visited by Teaching Staff at UoM
Country visited
2006-7 2007-8 2008-9
No. % No. % No. %
University of Malta
Austria 2 3.92 1 2.63 1 2.70
Belgium 4 7.84 1 2.63 1 2.70
Czech Rep 3 5.88 2 5.26 3 8.11
Denmark 0 0.00 0 0.00 1 2.70
Finland 8 15.69 0 0.00 2 5.41
France 0 0.00 4 10.53 0 0.00
Germany 6 11.76 4 10.53 1 2.70
Greece 0 0.00 1 2.63 0 0.00
Hungary 0 0.00 1 2.63 0 0.00
Ireland 1 1.96 1 2.63 0 0.00
Italy 7 13.73 6 15.79 6 16.22
Latvia 0 0.00 0 0.00 1 2.70
Lithuania 0 0.00 0 0.00 0 0.00
Netherlands 1 1.96 1 2.63 1 2.70
Norway 1 1.96 1 2.63 0 0.00
Poland 1 1.96 1 2.63 3 8.11
Portugal 0 0.00 0 0.00 1 2.70
Spain 2 3.92 3 7.89 1 2.70
Slovakia 1 1.96 1 2.63 0 0.00
Sweden 4 7.84 2 5.26 4 10.81
Turkey 1 1.96 0 0.00 0 0.00
United Kingdom 9 17.65 8 21.05 11 29.73
Total 51 100 38 100 37 100
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Table: Country of institutions visited by Teaching Staff at MCAST & ITS
Malta College of Arts, Science & Technology
Belgium 0 0 0 0 2 40
Portugal 0 0 2 100 2 40
UK 0 0 0 0 1 20
Total 0 0 2 100 5 100
Institute of Tourism Studies
Belgium 0 0 2 33.33 3 42.86
Cyprus 0 0 2 33.33 1 14.29
Germany 0 0 2 33.33 0 0.00
Spain 0 0 0 0 2 28.57
Sweden 0 0 0 0 1 14.29
Total 0 0 6 100 7 100




No. % No. % No. %
University of Malta
2 1 1.96 0.00 0 0 0
3 5 9.80 2 5.26 0 0.00
4 6 11.76 3 7.89 5 13.51
5 22 43.14 6 15.79 7 18.92
6 8 15.69 5 13.16 1 2.70
7 4 7.84 20 52.63 22 59.46
8 3 5.88 0 0.00 0 0.00
9 0 0.00 0 0.00 0 0.00
10 0 0.00 0 0.00 0 0.00
11 1 1.96 0 0.00 0 0.00
12 0 0.00 0 0.00 1 2.70
14 1 1.96 1 2.63 1 2.70
Total 51 100.00 38 100 37 100
Malta College for Arts, Science & Technology
4.0 0 0 2 100 4 80
5.0 0 0 0 0 1 20
Total 0 0 2 100 5 100
Institute of Tourism Studies
4.0 0 0 0 0 2 0
5.0 0 0 7 100 6 0































































No. % No. % No. %
University of Malta
8 30 58.82 23 60.53 10 27.03
9 1 1.96 1 2.63 2 5.41
10 5 9.80 5 13.16 2 5.41
11 0 0.00 0 0.00 2 5.41
12 9 17.65 6 15.79 0 0.00
13 1 1.96 0 0.00 0 0.00
14 0 0.00 0 0.00 0 0.00
15 2 3.92 1 2.63 0 0.00
16 2 3.92 0 0.00 0 0.00
18 0 0.00 0 0.00 1 2.70
19 0 0.00 0 0.00 0 0.00
20 1 1.96 2 5.26 1 2.70
24 0 0.00 0 0.00 0 0.00
Total 51 100 38 100 37 100
Malta College for Arts, Science & Technology
6.0 0 0 2 100 0 0
7.0 0 0 0 0 5 100
Total 0 0 2 100 5 100
Institute of Tourism Studies
4.0 0 0 0 0 6 75
5.0 0 0 0 0 2 25
6.0 0 0 7 100 8 100
Table: Value of Grant Received by University Staff
Value of Grant  (€)
2006-7 2007-8 2008-9
No. % No. % No. %
University of Malta
401-600 3 5.88 1 2.63 1 2.78
601-800 46 90.20 14 36.84 8 22.22
801-1000 0 0.00 15 39.47 14 38.89
1001-1200 0 0.00 7 18.42 10 27.78
1201-1400 1 1.96 0 0.00 2 5.56
1401-1600 1 1.96 0 0.00 0 0.00
1601-1800 0 0.00 1 2.63 1 2.78
1801-2000 0 0.00 0 0.00 0 0.00
TOTAL 51 100 38 100 365 100
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Malta College for Arts, Science & Technology
600-800 0 0 0 0 2 40
801-1000 0 0 0 0 3 60
1201-1400 0 0 2 100 0 0
Total 0 0 2 100 5 100
Institute of Tourism Studies
601-800 0 0 7 100 0 0
801-1000 0 0 0 0 2 28.57
1001-1200 0 0 0 0 2 28.57
1201-1400 0 0 0 0 3 42.86
Total 0 0 7 100 7 100
ERASMUS Teaching Staff Mobility
Table: Number of Administrative Staff on Erasmus per Institution per year
Year UoM MCAST ITS
2007-8 2 2 0




Table: Number of male and female administrative staff on mobility per year
Year
Males Females Total
No. % No. % No. %
University of Malta
2007-8 0 0 2 100 2 100
2008-9 3 30 7 70 10 100
Malta College for Arts, Science & Technology
2007-8 2 100 0 0 2 100
2008-9 4 57.1 3 42.9 7 100
Institute of Tourism Studies
2007-8 0 0 0 0 0 0
2008-9 2 28.57 5 71.43 7 100
Table: Country of institutions visited by Administrative staff from the three institutions
Country visited
2007-8 2008-9
No. % No. %
Belgium 0 0 2 8.33
Cyprus 0 0 1 4.17
Ireland 0 0 5 20.83
Italy 0 0 4 16.67
Spain 2 100 3 12.50
Sweden 0 0 1 4.17
Turkey 0 0 1 4.17
United Kingdom 0 0 7 29.17































































No. % No. %
University of Malta
7 2 100 18 75
8 0 0 5 20.83
29 0 0 1 4.17
Total 2 100 33 100
 
Table: Value of Grant Received by University Administrative Staff
Value of Grant  (€)
2007-8 2008-9
No. % No. %
University of Malta
401-600 0 0 1 4.17
601-800 0 0 2 8.33
801-1000 2 100 8 33.33
1001-1200 0 0 7 29.17
1201-1400 0 0 5 20.83
>2000 0 0 1 4.17
TOTAL 2 100 33 100
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ITS - Institute of Tourism Studies;
MCAST	–	Malta	College	of	Arts,	Science	&	Technology;
University	of	Malta	–	Registrar’s	office;
University of Malta - APQRU
Malta Enterprise
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